VNU Journal of Education Research, Vol. 29, No. 1 (2013) 1-13

RESEARCH

1. Introduction

The Impact of Online Social Networking on Students’
Study
(VNU Unviversity of Economics and Business)

Nham Phong Tuén’, Nguyén Thanh Tu

VNU Upniversity of Economics and Business,
144 Xudan Thuy Str., Cau Giay Dist., Hanoi, Vietnam

Received 5 June 2013
Revised 12 July 2013; Accepted 22 October 2013

Abstract: The online social networking site, especially Facebook, has been tremendously
developing in all aspects of life and impacting students’ life. Students are using Facebook to
communicate and connect with each other because of its conveniences and popularity, and students
at University of Economics and Business, Vietnam National University-Hanoi, are no exception.
That is why, this study will investigate the impact of the connection with the online social
networking of an individual from the viewpoint of students. The result of the analysis from the
survey has proved the direct impacts of UEB students’ connection with Facebook on the process
and result of their social study. For that reason, the online social networking site (Facebook) not
only makes tremendous influence on the result of UEB students’ study, but also helps them adapt
to the culture of the University and have close relations with their friends in the University. Both
of these things play an important role in bettering their study results at the University. Besides, this
study suggests some activities which may help urge both UEB lecturers and students to use
Facebook as an effective learning tool.
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al.2008). In Vietnam, Facebook also has

In the sharp development of Web 2.0
technology, the quantity of social networking
websites has increased quickly with more and
more convenient functions for users. Facebook
is the most popular one with 80 million
browsers over 55,000 regions in 2004 (Lewis et
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attracted approximately 5.5 million Vietnamese
users joining in 2012. In which, student
Facebookers (from 16 to 24 year olds) cover
22% as whole. Thus, Facebook can affect
continuously and strongly to Vietnamese
student’s daily activities.

Besides, the impact of the Internet, typically
social networking websites, on education is an
interesting and controversial issue. In which,
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there are some studies focused on the
relationship between social networking and
pedagogy. Although they mentioned about the
influences of social networking sites on
learning, seldom researches base on student’s
perspective as well as focus directly on this
topic in Vietnam. Almost studies concentrated
on the impacts of social network on the young
life, but do not focus on student learning
outcomes. Hence, this study will provide
evidence, ideas for educators to improve the
quality of pedagogical orientation and practices.
Based on that, university educators can generate
new method to satisfy their student better and
improve quality of pedagogy.

With this purpose, this paper will be
conducted in narrow scope - impacts of online
social networking on University of Economics
and Business (UEB) student’s learning
outcomes - by answering two main research
questions:

e The relationship intensity between
Facebook and UEB students learning outcomes?

® How social networking sites (Facebook)
influence on UEB students’ learning outcomes
from point of view of UEB students

Hence, education practices include UEB
lecturers, faculties and students can base on
study’s results to improve the quality of
teaching and learning through taking
advantages of technology and social networks
as an effective learning tool. To achieve these
objectives, this paper firstly presents its
academic foundations in Literature Review and
Methodology. Then, results from survey will be
analyzed before further discussion. Finally,
some implications for academics and
practitioners, and suggestion for further study
will be generated.

2. Literature review

2.1. Learning Theories

2.1.1. Learning Environment Theories

Environmentalist learning theory defines
that environment shapes a child’s learning and
behavior. However, student has filter and
critical thinking to decide what they learn in
their minds; so, students actively determine
their development in university environment.

2.1.2. Integration Theory

Student integration theory (Tinto 1975,
1987) shows the process how student integrate
academic and social learning with academic and
social integration.

Academic learning (Astin, 1993) is defined
as those knowledge (theories, concepts,
methodologies which are from textbooks,
courses, lectures) and skills (necessary skills
that student need to lean and succeed in
academic tasks at university) that students need
to achieve at university.

Social learning theory has three elements
(individual learners, peers or models, and
situations) which potentially affect individuals’
learning outcomes, and the mutual interaction
among them makes social learning can be
viewed as learning process (Bandura 1977). In
addition, individuals’ learning, even self-
initiated, often relies on the social context.
Therefore, to achieve desirable learning
outcomes individuals need social support from
others and their clear understanding of
situations. Moreover, the obtained learning
outcomes will reinforce individuals’
engagement in certain actions.

Academic integration occurs when student
become attached to the intellectual life of the
university reflecting by interaction with faculty,
lecturers and their own academic achievements.
Whereas, social integration is shaped when
student informally interact or formally interact
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with their peers and models reflecting by
relationship and connection outside classroom.

These two concepts, though analytically
distinct, interact with and enhance one another.
Hence, Tinto (1987) strongly emphasizes that
student’s interactional experiences with their
faculty, courses, lecturers, peers and university

will influence on their goal commitment to life
and their institutional commitment to their
university.

2.1.3. Learning Outcomes

Learning outcomes is divided into three
domains: Cognitive, Affective and Skill-based.

Table 1: Learning outcomes classification

Learning outcomes Academic Social
e . e Knowledge e Self esteem
Cognitive is associated . .
Lo . e Application e  Self confidence
with intellectual learning .
e  Comprehension
Affective refers to e Attitudes e Satisfaction with
emotional learning and e Satisfaction university life
ability to deal with e  Appreciation of e Appreciation
situation learning experience with peers
. e  Critical thinkin e Communication
Skill-based focuses on . - .
. Technical skills e  Corporation
sequences of activities . ,
Problem solving e Networking

Source: Tian S.W et al (2011)

Under Integration Theory, this paper would

concentrate on online social networking
impacts on social learning and its further
interaction with academic learning across
learning outcomes domains. Thus, this paper
would use self-esteem, satisfaction with life at
the university, and performance proficiency
(students’ ability to perform tasks and solve
problems) to reflect the cognitive, affective, and
skill-based domains of learning outcomes,

respectively.

2.2. Online social networking development

Mark Zuckerberg created Facebook in 2003
with the Hot or Not edition which was
experimented at Harvard University. After the
success at Harvard University, Facebook was
spread dramatically to almost universities and
colleges in United States then to the world. In

October 2012, Facebook reached 1 billion users to
rank the first social network site all around the
world. The average of using Facebook is 23 year
olds (2012) comparing with 26 year olds in
previous four years (2008). It is proved that
Facebook has strongly impacts on the young
behavior.

Facebook entered in Vietnam in 2008 and
the rise of Vietnamese users is top of the world
as nearly 2 times over 1 year, from 1.8 million
users in 209 to 20.9 million in 2010. In the
spread of social networks, relations have
become closer and wider than in the past, and
social sites have turned into an inseparable part
of our lives with its positive and negative
impacts. Therefore, if we can know how
Facebook affects to student learning, then we
can take advantages of Facebook as an effective
learning tool.
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2.3. Conceptual framework

23.1. Social - Academic
framework

integration

Tinto presents student integration theory
which helps to explain the learning outcomes of
students from both academic integration and
social integration.

The figure illustrates that interference
creates social-academic integration which
enhances one other to help students improve
their learning outcomes. Tinto posits that
students are more likely to remain enrolled in
an institution if they become connected to the
social and academic life of that institution.
Especially, students must be integrated into the
institution in both social and academic
dimension unequally to increase their likelihood
of persistence.

In order to avoid the lack of Tinto’s social-
academic integration (impact of virtual
environment - social networking - on students’
learning process and learning outcomes), it is
necessary to build up a framework that
implement for lacking of Tinto’s framework.

2.3.2. Conceptual model

It might be conceivable to draw a distinction
between social and academic integration
(Beekhoven et al. 2002). However, these two
systems are likely to be integrated (labeled as
social-academic integration) when educational
institutions implement appropriate practices.
Hence, combining with Astin’s student
involvement theory, Angela Yan Yu (2010)
suggests a model that indicates the relationship
among learning environment, integration process
and learning outcomes as figure below.

Learning Outcomes:
Social Learning<€— Academic Learning

#

(5
A
-\ At
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e e, =

! Social-Academic
Integration  /

Social networking activities
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Fig. 1: Social-Academic integration Framework.
Source: Tinto (1987)
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Learning Integration Learning
environment process outcomes
Social Social learning
Integration ~ > outcomes
Online social network \‘
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Integration

Fig. 2: The process of learning.
Source: Angela Yan Yu (2010)
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Fig. 3: Conceptual Framework: Conceptual Framework.
Source: Angela Yan Yu (2010)

According to Bandura’s social learning
theory (1977), individuals’ self-directed active
engagement functions as an initial motive for
achieving desirable learning outcomes. For
instance, individuals can present themselves in
an online viewable profile, establish and
maintain extensive relationships with peers by
selectively developing further interactions,
and/or learn more about the university
environment by joining a university network
and thus finding the information that discloses
real life in the university. All those activities
required the engagement of individuals. Hence,

online social networking engagement can
represent for learning environment.

Secondly, to achieve learning outcomes
individual need to participate in integration
process which helps individuals transform from
learning environment to learning outcomes.
Normally, individuals interact with peers and
the situated environment, and these interactions
have been characterized as social acceptance
and acculturation in the socialization literature
(Bauer, Bodner, Erdogan, Truxillo, & Tucker,
2007; Morrison, 1997, 2002). Therefore to
propose the direct effect of online social
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networking engagement on learning outcomes,
social acceptance and acculturation are viewed
as transformation of individual online social
networking behavior into learning outcomes.

Consequence, Angela Yan Yu proposed a
model in following figure to explain directly
how individual’s online social networking, such
as Facebook, influences on their social learning
outcomes as the same with this study’s
objectives. Thus, the following model would be
applied as study’s conceptual framework.

3. Methodology

In order to fulfill this paper mission
“Exploring impact of online social networking
sitets on UEB learning outcomes”, both
qualitative research and quantitative research
method would be applied:

® (Qualitative method: collecting and
analyzing theoretical backgrounds and some
facts from previous studies, books and other
online resources; then, establishing hypotheses
base on theories.

® Quantitative method: using questionnaires
to conduct online survey with over 130 UEB’s
students as participants to collect quantitative data
from UEB student. The questionnaire includes
three parts (intensity of using Facebook, Social
acceptance and Acculturation, Learning outcomes,
Opinion of using Facebook as a learning support
tool). All these constructs consist of several
indicators that are measured by ordinal scale from
1= strongly disagree to 5= strongly agree. Then,
all data has been analyzed by statistic software
such as Microsoft Excel and SPPS 16 to evaluate
hypotheses.

According to this paper’s conceptual
framework, there are 5 hypotheses which

illustrate  relationships among all main

components of this framework.

In order to test these hypotheses above,
regression analysis would be conducted to
check  whether variables are positive
relationship or not. Moreover, these regressions
would base on factors which are explored by
following factors after factor analysis.
Additionally, both  predicting variables
(Facebook engagement and socialization) and
criterion variables (learning outcomes) are in
scale from 1 to 5.

Besides, this paper consider study level
(from year 1 to year 4) and gender (male =I;
female =0) as control variables, because the
personal characters could affect students’
learning outcomes. For example, knowledge
level about life and culture of university is
different from newcomers to senior students.
The way they participate in university’s
activities is also different. Especially, there are
differences between female and male in their
cognition, respond for each activity or event.
All data received in survey would be analyzed
in a process of 2 stages as described in
following figure:

® Stage 1: Assessing to measurement model

@ Descriptive analysis to test validity of
data

@ Factor analysis to explore factors/ new
factors

® Stage 2: Measuring model

@ Regression to test relationship among
factors and to evaluate hypothesis

4. Analysis and results
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After 3 weeks (Ist - 2Ist April, 2013)
conducting an online survey via email and
Facebook to UEB students, we collected a total

134 valid individual responses with a response
Table 2: List of variables

rate of using Facebook is 100%. Some general
information would be gathered in the next table.

Factors Variables Question  References
Intensity of FBE1, FBE2, FBE3, 11 Ellison (2007) and Steinfield
Facebook usage FBE4, FBES (2008)
Social acceptance SOACI1, SOAC2, SOAC3, 12 Morrison (2002) and
SOAC4, SOACS Pascarella & Terenzini (1983)
Acculturation ACCU1, ACCU2, ACCU3 13 Morrison (1997)
Self-esteem SELF1, SELF2, SELF3, 14 Rosenberg (1989), and
SELF4, SELF5 Steinfield (2008)
Satisfaction with ~ SATI1, SATI2, SATI3,
university life SATI4 15 Rode (2005)
Performance PERF1, PERF2, PERF3,
proficiency PERF4 16 Chao (1994)
Source: Authors
Table 3: Summary of general information
Categories Factors Number Percentage
Under 18 0 0%
Age From 18 to 23 133 99%
Above 23 1 1%
Gender Female 27 20%
Male 107 80%
1* year student 32 24%
Level in university znj year student 15 1%
3" year student 39 29%
4™ year student 48 36%
Not everyday 15 11%
1 time per day 3 2%
Frequency accessing 2-3 times per day 34 25%
Facebook 4-6 times per day 34 25%
6-10 times per day 17 13%
Frequently that cannot count 27 20%
Always on Facebook 4 3%
Less than 30 minutes 28 21%
Average time spent on  From 0.5 to 3 hours 83 62%
Facebook per day From 4 to 6 hours 15 11%
More than 6 hours 8 6%
Categories Factors Mean Std. Min - Max
Facebook connection Total Facebook Friend 472.0 27.1 50 - 1600
Interactive Facebook friend 191.1 16.8 5-1100
C . University friends 131.9 9.6 5-600
Distribution of friends University - classmates friends 73.7 5.2 5-332

Survey result also

reveals
students use Facebook not only for maintaining

Source: Authors

that UEB

relationships and entertaining but also for
learning purpose. They mostly communicate
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with their friends via chatting (include
comments and private messages) or via playing
interactive games on Facebook. Along with it,
more than 80 respondents said that they often
use Facebook to discuss with their friends about
lessons, assignments, tasks or other learning
purposes. Hence, these potential evidences
illustrate UEB students’ study can be affected
much from peers as the social learning theory of

Bandura (1977).

In the first stage - “Assessing the measuring
model”, all data is valid and adequate for
exploratory factors analysis (EFA), since the
Cronbach’s alphas of reliability statistic is all
above 0.7 while KMO values measuring the
sampling adequacy are also greater than 0.7
with Sig. is .000 (p<0.01). These numbers
confirm the strong validity of data for EFA.

Table 4: Summary of EFA result

Factors KMO Significance Cronbach’s Alpha
Facebook engagement  .760 .000 719
Social Acceptance 174 .000 .827
Acculturation 745 .000 816
Learning outcomes .859 .000 .898

Source: Authors

Although new factor is not extracted after
doing EFA, variable ACCU1 was eliminated from
Acculturation factor and variable SELFS5 was
moved from Self-esteem factor to Satisfaction
factor. Moreover, EFA results affirm that the
conceptual model of Angela Yan Yu (2010) is
appropriate to conduct research in environment of
UEB. All components of conceptual model are
unchanged except a little disorder among items
which measure main factors. Therefore, all
hypotheses are valid to be tested by regression in
the next stage of this study.

In the second stage - “Measuring model”,
mean scores of criterion variables (Self-Esteem,

Satisfaction =~ with  University life  and
Performance proficiency) and predicting
variables  (Facebook engagement, Social

acceptance, Acculturation and Integration) for
134 respondents are calculated. Additionally,
Gender and Study level are used as control
variables.In regression analysis with

standardized upper limit of significant is 0.05; it
confirms relationships among factors as below:

As it showed, there is no relationship
between Facebook engagement & Acculturation,
Self-esteem &  Social acceptance, and
Performance proficiency & Acculturation as it
rejects Hypothesis 3, Hypothesis 4a, and
Hypothesis 5c.

5. Findings and discussions

This research has examined the impacts of
social networking sites (Facebook) on UEB
students’ learning outcomes. The general
findings from a survey can be summarized as:

® Facebook helps UEB students maintain
their social relationship easily and gain the
social acceptance from their peer at UEB easier

® The integration process (Socialization)
plays important role on bridging between
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Facebook and UEB students’ social learning
outcomes.

® Facebook Engagement has strong impact
on social learning outcomes of UEB students.
In which Facebook influences most on UEB
students’ satisfaction with university life and
their performance.

e UEB students are using Facebook as a
vehicle that support for their learning not only
at University but also through Facebook friends
and communities.

® Facebook help UEB students can express
themselves without the problem of “fear of
embarrassment” in face-to-face interaction.

® Facebook promotes their learning via
peers and universities, and thus be beneficial for
their self-esteem development, nurturing
satisfaction with the university life, and their
performance proficiency

The results of EFA discovered Integration
component is one new factor in socialization
processes. Thus, the original conceptual model
should add this factor to investigate appropriately

with UEB environment. The regression analysis
results demonstrate direct and strong influences of
Facebook to social learning outcomes of UEB
students. Moreover, these results explore
important role of integration processes not only in
improving learning outcomes of UEB students but
also in adapting to learning environment and
university life.

These
lecturers can use Facebook as an effective tool

results indicate evidence that
to transmit their knowledge and experience to
On the other hands, UEB

students could base on these results to use

their students.

Facebook in right way to improve their learning
outcomes through social learning. This research
also indicates that the impacts of Facebook on
UEB students’ learning performance depends
on the study level through quite high B value
(0.208) in the analytical model. Therefore,
lectures can use online teaching method via
Facebook intensively with senior students that
lead to gain their good performance rather than
junior students.

Table 5: Summary of regression analysis

) ) ) Collinearity
Dependent variable Independent variable(s)  Beta t Sig.
Tolerance ~ VIF
Social acceptance Facebook engagement 239 2.824 .005 1.000 1.000
Acculturation Facebook engagement .093 1.075 254 1.000 1.000
Social acceptance .016 .186 .085 962 1.040
Acculturation 131 1.509 .014 985 1.015
Self — esteem
Gender =295 -1.352 179 .962 1.039
Level of education .070 951 .343 984 1.016
Social acceptance .553 7.604 .000 962 1.040
) ) ) ) o Acculturation 206 2.871 .005 985 1.015
Satisfaction with university life
Gender -100  -.556 579 .962 1.039
Level of education -.016 -.255 799 984 1.016
Performance proficiency Social acceptance A11 1.288 .020 962 1.040
Acculturation -.019 -218 .828 985 1.015
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. . . Collinearity
Dependent variable Independent variable(s) Beta t Sig.
Tolerance  VIF
Gender -.047 -219 .827 .962 1.039
Level of education 208 2.870 .005 984 1.016
Self - esteem Facebook engagement 123 1.423 .015 1.000 1.000
Satisfaction with university life =~ Facebook engagement 271 3.234 .002 1.000 1.000
Performance proficiency Facebook engagement 142 1.645 .012 1.000 1.000

Source: Authors

Self - Esteem

Hda: p = 0.016
Hdb: p = 0.553 *+
Hde: B =0.111 *

¢

H2: f=0.239 **

Online social
networking
sites (on

Facebook)

Hla: f=0.123* Satisfaction

Hlb: f=0.271 ** " with
Hic: p = 0.142 ** University life

H3: p=0.093

HSa: p=0.131*
H5b: p=0.206 **
HSc: p =-0.019
B 1 F*
Bl )5 / Performance
P=0.03 15 cupty 1 proficiency

R p=-0.295
B=-0.1

E Control variables E p=- 0/047
i =-0.016

=0.208 **

Fig. 4: Result of analytical framework.
Source: Authors

6. Conclusion For academic researchers, this study
o recognized that the conceptual framework
6.1. Implication of Study which presented by Angela Yan Yu and his

colleagues (2010) about impacts of social
networking sites on student’s learning is
strongly  appropriate ~ with ~ Vietnamese
education practices, and future research. university’ campuses environment, specifically

This study results present several
implications for academic researchers,



N.P. Tudn, N.T. Tw / VNU Journal of Education Research, Vol. 29, No. 1 (2013) 1-13 11

VNU- University of Economics and Business.
It is a value evidence to affirm the validity of
Angela Yan Yu’s conceptual model which
contributes to the literature of social networking
and social learning. Thereby, this could
strongly support for the related studies in the
future.

Our results demonstrate that online social
networking (Facebook) leads UEB students
develop themselves with better performance
and improved skills and support for their self -
learning. These positive results provide strongly
evidence that UEB lecturers and students can
take advantages of high technology and
popularity of Facebook to improve quality
teaching as well as learning. Facebook is not
only vehicle that help users expand large-scale
networking capacity but also enable them to
maintain close relationships with a group of
friends, with university friends, with lecturers.
Hence, UEB lecturers and students can connect
and interact with each other better.

This study also could give good suggestion

for the policy makers of UEB includes faculties.

These results reveal that Facebook leads to
increase satisfaction with university life of UEB
students. It means that UEB can use Facebook
as a tool to raise the prize students about UEB.
Thereby, UEB students could invisibly promote
about image of University of Economics and
Business. Furthermore, policy makers could
issue policies that encourage UEB student learn
and interact with faculties via Facebook to take
advantages as well as benefits of social
networking sites (Facebook).

The survey results also reveal that
Facebook help UEB students can express
themselves without the problem of “fear of
embarrassment” in face-to-face interaction. 63
over 134 respondents admit that online social
networking allows them to feel more
comfortable in expressing and discussing ideas,
and interacting with peers and professors. Thus,

Facebook help UEB students enrich both social
network and social learning and extend their
capacity to adapt to web-based education.

This study’s findings can open suggestion
for matching gap between networking purposes
for leisure and networking for learning. Indeed,
this research find that though UEB students
may originally use Facebook for fun (over 50%
respondents play games, share their interest
links, videos, photos and chat with their friends,
etc), it can promote their learning via peers and
universities, and thus be beneficial for their
self-esteem development, nurturing satisfaction
with the university life, and their performance
proficiency. However, these good results do not
mean that UEB students should spend too much
time on Facebook. As one coin has two sides,
Facebook have some negative impacts on
students. In the UEB students’ point of views,
using Facebook for learning purpose will be
easily distracted by other interesting activities.
That is why they may feel hard to focus on their
study. Thus, to achieve desirable leaning
outcomes UEB students should use Facebook in
the appropriate way. Following survey results,
UEB students also give some comments for
both lecturers and themselves to use Facebook
effectively on learning. For examples, UEB
students should use FB to chat and exchange
ideas to work on a common topic; to meet
groups to collaborate online; to stay connected
with their classmates and share ideas, etc. Such
suggestions relate closely to learning from their
peers that basing on it lecturers can take
advantages of Facebook to develop peer-
learning of UEB students.

To conclude, this study offers a new approach
for educational institutions to acknowledge peer
influence and it also provides a supportive
infrastructure for UEB in which social networking
activities need to develop to increase interactions
among students. Thereby, educational
practitioners (lecturers and faculty) can design
appropriately lesson or other practices on the
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social networking sites, (Facebook), for instance,
the university orientation practices which allow
new students to learn more about University of
Economics and Business and promote their
commitment and gain satisfaction with university
life at UEB.

6.2. Limitations and suggestions for future
research

This study has several limitations which can
open opportunities for the future research in
Vietnam. First of all, this research only focuses
on relationship between online social
networking sites and UEB students’ learning
outcomes. Thus, this study does not mention
clearly and exactly about Facebook influences
on UEB students in which ways.

Secondly, this research only tap directly
impacts of Facebook on social learning
outcomes of UEB students that still not
illustrate the impacts of Facebook on their
academic  learning.  Therefore, probably
academic learning is negative linking with
Facebook engagement of UEB students. Hence,
it should be beneficial if future research can test
relationship between Facebook engagement and
both social learning outcomes and academic
learning outcomes.

Thirdly, this study only use socialization
processes as mediation role to transfer
Facebook engagement to students’ learning
outcomes. Meanwhile, there are many factors
include both tangible and intangible factors that
intervene linking between online networking
sites and learning outcomes of students.
Therefore, future research could continue to
explore and investigate other potential
intervention factors.

Finally, the scope of study concentrates on
UEB students. Hence, such study results could
only test the valid of Angela Yan Yu’s
framework on UEB case. Subjectively, this

study’s results are only benefits for UEB to
improve quality of education at UEB. Hence, it
is necessary to expand the scope of study to
universities in Hanoi or all over Vietnam to
implement this conceptual framework as well as
the results about impacts of social networking
sites on students’ learning.
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Téac dong cua mang xa hoi truc tuyén dén viéc hoc tap
cua sinh vién Truong Pai hoc Kinh té, Pai hoc Qudc gia Ha Noi

networking approach to understanding students

Nham Phong Tuén’, Nguyén Thanh Tu

Truong Dai hoc Kinh {é - qu hoc Quéc gia Ha Nogi,
144 Xudn Thuy, Cau Giay, Ha Noi, Viét Nam

Tém tit: Trang mang xa hoi tryc tuyén dang phat trién manh va anh huong dén moi linh vuc
ctia cudc song, dic biét 1a Facebook va tic dong cua né toi doi séng sinh vién. Sinh vién dang st
dung Facebook dé giao tiép va két ndi véi nhau do sy thuén tién va phd bién cia né, trong d6 sinh
vién Truong Pai hoc Kinh té (PHKT), Pai hoc Quéc gia Ha Noi khong phai ngoai 1€. Vi vay,
nghién ctru nay sé& diéu tra tdc dong cua viéc gin két véi mang ludi xa hoi tryc tuyén cua cd nhin
(Facebook) tir quan diém sinh vién hoc tap. Két qua phan tich tir khdo st ¢a ching minh tic dong
truc tiép cua viéc gan két vdi Facebook ciia sinh vién DPHKT dbi v6i qué trinh va két qua hoc tap
xd hoi cua ho. Chinh vi thé, trang mang xa hoi truc tuyén (Facebook) khong chi anh huéng manh
t6i két qua hoc tap cua sinh vién DPHKT ma ching con gitip ho thich nghi véi vin héa ctia Truong
va ¢6 dugc nhitng mdi quan hé than thiét v6i ban be trong Truong. Ca hai didu nay déu déng vai
trd quan trong trong viéc nang cao két qua hoc tap ctia ho tai PHKT. Bén canh d6, nghién ctru nay
dé xuit mot sé hoat dong c6 thé gitp thiic ddy ca giang vién va sinh vién Trudng Pai hoc Kinh té
st dung Facebook nhu mot cdng cu hoc tap hiéu qua.

Twr khéa: Mang xa hdi, hoc tap, Facebook, chép nhan xa hoi, su tiép nhan van héa.
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