VNU Journal of Science, Foreign Languages 27 (2011) 41-52

Language learners’ and teachers’
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Abstract. Autonomous learning has already established itself as the key element to language
learning for almost three decades, but the concept just received serious attention in the context of
Vietnam three years ago when certain colleges and universities started to apply the credit-based
system in education. Given the circumstance, this study investigated into how non-English
majored undergraduates and graduates perceived their responsibility and ability related to
autonomous learning of the language and into the students’ autonomous learning activities in and
off class. The results show that the concept of learner autonomy is still alien to both the students
and the teachers although the former do want to change their current learning situation. The study
suggests that autonomous learning be incorporated in the students’ language curriculum.
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1. Introduction

Since Holec [1] conducted the research for
the Council of Europe and proved that
autonomy is the key element to language
learning, autonomous learning has become a
very popular term in language education.
Following that, many linguists (Dickinson, [2];
Sherrin, [3]; Little, [4]; Ushioda, [5];
Littlewood, [6]; Benson, [1]) have contributed
their effort to research into this area of study.
According to Little [8], language learning can
only develop through use and learners with a
high degree of autonomy ‘“‘should find it easier
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than otherwise to master the full range of
discourse roles on which effective spontaneous
communication depends”. With this favourable
view toward autonomy, this study is set to find
out whether university students in Vietnam are

familiar ~with autonomous learning by
investigating into their perceptions of
responsibilities,  abilities and  activities

concerning learner autonomy.

Learner autonomy is a relatively new concept
in the context of Vietnam. Vietnamese researchers
(Trinh Quoc Lap, [9]; Nguyen Thi Cam Le, [10],
[11]; Dang Tin Tan, [12]; Nguyen Minh Hue,
[13]) have started to take interest in this area as
more and more universities all over the countries
apply the credit-based system which allows
students more freedom towards their learning
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following the Vietnamese Ministry of Education
and Training’s Decision 43/2007/QD-BGD&DT
dated 15/8/2007 [14]. According to Trung Tam
Nghién Clru Cai Tién Phwong Phép Day Hoc va
Hoc Pai Hoc [15], under the credit-based system,
individual study is emphasized as much as
practical activities and lectures. As in-class
lessons only focus on the core of the matter, all
other issues related to the matter and further
information are left to the students to discover for
themselves. Under this system, students with
higher degree of autonomy will have more
advantage.

2. Background of the study

Holec, the father of learner autonomy
defines it as “the ability to take charge of one’s
own directed learning”. Following Holec,
researchers have divided autonomy into
different areas of focus. The first area concerns
learner training. This means that factors such as
effective learning strategies, self-management,
and self-assessment skills should be part of the
instruction (Benson, [1]; Oxford, [16]). The
next area is self-access which means learners
choose what they want to learn in their own
way (Sheerin, [3], Gardner and Miller, [17]).
Another area is classroom practice. Researchers
focusing on classroom practice believe learner
autonomy can be developed through
collaboration (with the teachers sharing
responsibilities with learners) and independence
(Dam, [18]; Little, [4]).

Although aspects of learner autonomy can
be different, there is a general consensus about
its fundamental principle: learners take charge
of their learning and become responsible for it.
In general, an autonomous learner should

* Understand her needs and is clear about
her learning goals;

* Maximize the opportunities to practice
English either inside or outside the classroom;

* Reflect on her learning critically and
monitor her progress regularly;

* Not be dependent on the teacher all the
time and not think the teacher is totally
responsible for her learning;

* Identify her own preferred learning styles
and strategies and make good use of them.

(Benson, [1]; Dickinson, [2]; Holec, [1];
Little, [4] in Chang, [19])

Even though the principle of learner
autonomy is generally agreed upon, the
realization of the construct proves not at all
absolute. To what extent should a learner take
control of her own learning to be considered an
autonomous learner? To help answer the
question, Littlewood [6] distinguishes two
levels of autonomy: proactive and reactive
autonomy. In the former level, learners assume
or share responsibilities with the teacher in
learning processes such as deciding the
objectives of their learning, stimulate their own
interest, identifying their own weaknesses,
choosing what learning methods and materials
to use, evaluating progress, etc. In the second,
learners organize their resources autonomously
to reach their learning goal based on the
initiated autonomous directions. For example,
learners get involved in doing assignments
which are not compulsory or make inferences
about the lessons when they are not pushed to
do so. In light of this framework by Littlewood,
this study adopted learners’ autonomous beliefs
and learners’ autonomous behaviors as ways to
measure a learner’s autonomous level.

Autonomous beliefs in this study involve
learners’ perceptions on who should take the
responsibility for their learning. For example,
do they think they should ensure their progress
in and outside classes or decide what to learn
next in the lessons? Besides, autonomous
beliefs concern learners’ ability to take the
responsibility when they have the chance to do
so. How good do they think they are at
selecting learning activities, objectives and
materials in and off class; or will they be good
at evaluating their own learning? (Chan, Spratt
and Humphreys, [8]; Cotterall, [21]).
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It seems logical to look at learners’
autonomous behaviors after investigating their
autonomous beliefs to make sure a certain level
of autonomy is attained. Activities conducted in
and off class such as cooperating with friends in
learning, making a move to contact the teacher
about their learning or even making suggestions
to the teachers, using media and doing non-
compulsory work, etc. are some of the items
that have been put into consideration.

3. Purpose of the study

The study investigated the perceptions of
responsibilities and abilities related to
autonomous learning, and the related activities
in and off class of non-English majored
undergraduate and graduate students in
universities and colleges which apply the credit
system. The results are expected to reveal the
students’ current attitudes to autonomy.

The following issues are addressed in this
study:

1. What are students’ perceptions of their
responsibilities, abilities and activities relating
to autonomous learning?

2. Do perceptions of responsibilities,
abilities and activities significantly differ
between undergraduates and graduates?

3. Are there significant differences between
students’ and teachers’ perceptions regarding
responsibility, ability and activities?

4. Methodology

4.1. Participants

The study involved 631 non-English
majored students from 24 universities and
colleges across Vietnam, all of which have
already applied the credit-based system, among
which 481 were students of bachelor’s
programs and 150 of master’s programs. At the
time the questionnaires were administered to

them, all the students were still studying at their
universities, and had either been doing the
compulsory English course or completed it a
short while before. Forty-seven English
teachers, all Vietnamese, in these universities
participated in this study.

4.2. Questionnaire and data collection

The questionnaire was adopted from that
used by Ustunluoglu [22], which was originally
adapted from that by Chan, Spratt and
Humphreys [8]. It contains three sections
related to autonomous and cooperative learning:
students’ perception of their responsibilities,
students’ perception of their abilities, and the
activities they engage in both inside and outside
classroom. Before piloting the questionnaire, in
order to discover whether responsibility, ability,
and the activities change significantly between
undergraduates and graduates, a separate
question was added at the beginning. The
questionnaire was translated into Vietnamese to
avoid any misunderstanding which might result
from language. After revision, the pilot survey
was conducted for item clarity purposes on 28
graduate students of the Institute of Vietnamese
Studies and Development Science, Vietnam
National University, Hanoi. On completion of
the questionnaire, the students were asked to
comment on any ambiguous items in order to
ensure content clarity.

There are three main sections with 42 items
in the questionnaire. One more question was
added at the beginning of the questionnaire to
gather information about student type. The
responsibility section (items 1-10) was arranged
in  ‘student’s  responsibility’,  ‘teacher’s
responsibility’ and ‘both’; the ability section
(items 11-20) followed a 5-point Likert scale:
very poor, poor, okay, good, very good; and the
activities section (items 21-42) was arranged in
never, rarely, sometimes, often and always
(Appendix I). The student questionnaire was
administered during the winter of 2009 and
spring of 2010. A version of the same
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questionnaire was administered to the English
teachers (Appendix II).

4.3. Data analysis

The total scores for the 3 sections were
computed. T-test was used to analyze the
findings related to student type. Chi Square was
used to analyze whether there is a significant
difference between students and teachers’
perceptions of responsibility. To analyze the
findings related to students and teachers’
perceptions of ability and activity, t-test was
used. SPSS 16.0 was used for data analysis.

5. Results

5.1. Student type vs. students’ perceptions

The  t-test shows that regarding
responsibility, the mean of undergraduates (M =
19.12) is higher than that of graduates (M =
18.36), t(592) = 2.618, p < .05, d = .76. This
suggests that more undergraduates than
graduates believe that they should be
responsible for their own study of English.
However, it is the graduates (M = 33.06) who
see themselves better at organizing different
autonomous learning activities inside and
outside the classroom than the undergraduates
(M =31.28), t(605) =-3.420, p < .05,d =-1.77.
Also, graduates (M = 69.10) participate more
often in autonomous and cooperative learning
activities than undergraduates (M = 61.69),
t(570) =-5.500, p < .05, d =-7.41.

5.2. Students’ and teachers’ perception of
responsibility

Chi square test was conducted to evaluate
any significant differences between the
perceptions of teachers and students regarding
responsibility in learning English. The results
show that while teachers and students share
views on who should be responsible for the
students’ learning progress, motivation and the

selection of classroom activities, their responses
differ significantly to the rest of the questions.

In reference to the items with shared
opinions, about three quarters of both students
and teachers perceive they should both take
responsibility for the students’ progress in class.
When it comes to students’ progress outside
class, the overwhelming majority of them agree
this should be left in the hand of the students
alone. For students’ interest stimulation, the
idea that teachers alone should shoulder the
obligation is supported by the greater number of
both (72.3% and 59.2%). Also, about a half go
for the view that only the teachers should make
the selection of learning activities in class.

As regards the remaining items, students
and teachers do disagree on who should decide
on the learning materials, course aims, what to
learn next in class, how long each learning
activity should last; and who should identify
students’ weaknesses and assess their work.
Regarding students’ weaknesses, classwork,
activity timing, material selection and learning
assessment, from 45% to 70% of the students
perceive that these should be their duty either
alone or in collaboration with the teachers,
whereas from 60% to over three fourths of the
teachers think only they should be responsible
for the work. It is also noticeable that in
response to item 5 on who should decide on the
course aims, 62.2% of the students consider this
their sole obligation whereas 78.2% of the
teachers believe that they should assume the
responsibility or at least share this with the
students a%(2, N = 670) = 30.51, p = .00.

5.3. Students’ and teachers’ perceptions of
abilities

A summary of the students’ responses to the
ten questions asking them to assess their ability
to carry out some autonomous learning
activities such as choosing learning activities,
objectives and materials, both in and outside the
classroom, deciding what they should learn,
how long to spend on each activity, identifying
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weaknesses in English, and evaluating learning
if they have a chance shows that the majority of
the students (from about 40% to about 60%)
perceived themselves as capable of handling
these learning activities if they are to do so.
Especially, the results come up to over 75% to
almost 90% when responses that students can
handle well these activities are also accounted
for.

The results of the Independent Samples t-
test indicate that there is no significant
difference between the teachers’ and students’
responses in terms of perception of abilities in
language learning, t(615) =1.772, p = .077.

5.4. Students’ and teachers’ perception of
activities

An analysis of the results shows that the
biggest proportion of the students (about 35%)
claim that they sometimes get involved in
cooperative learning activities in and outside
class such as practicing using English with
friends (item 29), doing group studies in
English lessons (item 31), and working
cooperatively with friends (item 42). Regarding
autonomous learning activities in which
students take the initiative to work with the
teacher, only under 40% sometimes ask the
teacher questions when they did not understand
(item 33) or make suggestions to the teacher
(item 34), and more than two thirds of them
rarely or even never see their teacher about their
work (item 24). Autonomous activities
concerning using recreational resources see
approximately 65% of the students sometimes
or often watch English TV programs or listen to
English songs while over 55% rarely or never
read books, stories or newspapers. Other
activities such as doing non-compulsory
assignments, taking notes, planning lessons,
activating prior knowledge, making inferences
about the lessons are done by about 40% of the
students sometimes.

A ttest conducted to identify any
significant differences between students’ and

teachers’ perceptions of activities indicates no
significant variation t(615) = 1.77, p > .05. In
general, both groups hold similar perceptions of
how often students conduct autonomous and
cooperative activities in and outside class.
However, a significant difference is spotted
when more than two thirds of the students claim
they rarely or never talk to foreigners in English
or attend any self-study center whereas more
than 55% of the teachers think that their
students sometimes or often do so a%(4, N
674) = 24.203, p = .000 [item 28]; a%(4, N
669) = 23.545, p = .000 [item 32].

6. Discussion and conclusion

In answering the first question, the results
show that students want to have their voice in
deciding course aims, content and assessment.
They would love to have a break from the
traditional classroom where teacher takes on
almost all of the responsibility thus the power
in the language class. However, it is clear that
students do not actually know what to do with
their wish because they end up surrendering the
responsibility to teacher right away with the
intension to wait for the teacher to stir up study
motivation as well as select learning materials
and activities. Referring to perception of ability,
students consider themselves capable of
carrying out autonomous and cooperative
learning activities. This is in line with the study
conducted by Littlewood [23] which found out
that attitudes to learning between Asian and
European students were not much different
although the teacher was still seen as an
authority figure in Asian culture. Finding from
students’ perception of activities suggests that
most of the students sometimes take part in
cooperative and autonomous learning activities.
In order to find out what sometimes means to
the students, private talking has been done with
the result that one can do an activity once or
twice a week or a month or a couple of times in
a whole semester and considers that he has done
it sometimes. This is confirmed by the study
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conducted by Hoang Van Van [22] on 4663
university students. The study reveals that very
few students (28% for graduates and 10% for
undergraduates) spent at least 4 hours a week
studying English on their own beside class
time. Therefore, sometimes definitely does not
mean enough. Furthermore, students tend to use
only things that are readily available to them in
their daily lives in their offclass study (if any)
such as homework, TV programs and music in
English. However, with cable TV subscription
among TV owners until June 2010 as low as
9.75% (Vietnam Government Web Portal,
[25]), with most popular programs in cable TV
subtitled in Vietnamese, and with hip hop, rap
and heavy beat trends so popular in music
toward the end of the first decade of the 21*
century, TV and music should first and
foremost be called forms of entertainment
before they can be considered ways to learn
English. To make matters worse, students are
found not willing to engage themselves in
activities that require efforts on their part such
as reading books, stories, newspapers in
English; or talking to foreigners, going to self-
study centers; or contacting the teacher about
their study.

The results also suggest that responsibility
scores differ significantly according to student
type, with more undergraduates than graduates
believing they should take responsibility for
their own study. The results for ability and
activity reflect that it is graduates who believe
they are more capable of organizing activities
and actually get involved more in cooperative
and autonomous learning activities in and
outside class. This might indicate that
undergraduates are more enthusiastic about
having their voice in the learning process, but
are afraid when the task falls to their hand, and
actually do not do much to realize their wish.
Graduates, on the other hand, might be more
confident and participate more often in
cooperative and autonomous learning activities,
they are not as willing to stand on their own yet.
In general, after some time learning English

under the credit-based system at university,
both types of students still have problems of
one kind or another at the prospect of their
learning style being changed. They do not seem
familiar with autonomous learning.

In response to the last research questions on
the perceptions of students and teachers, it is
found that while the students hope for a change
in the way their English class is carried out, the
teachers still wish to take most of the
responsibilities in their hand. This is because in
Vietnam, the teachers are used to having
absolute power and control in the classroom
and tend to think that they, not the students,
have to shoulder responsibilities. However, if
the students do not have to be responsible for
their own study, they certainly do not feel the
need to engage themselves in autonomous or
any learning activities at all. Therefore, teachers
should share responsibilities with the students
to at least stimulate them in their study.

The one responsibility both the students and
the teachers believe should be left to the
students alone happens to be that on student off
class study. Ironically, students do not do self-
study of English in their time off class very
often and find it a waste of time to do things
which are not checked upon by the teachers,
and teachers think it not their responsibility to
control students’ time off class. It is such a
shame if students’ off class time is not spent on
English because their class time in the
contemporary credit-based system, about 135
periods for graduates and about 210 for
undergraduates, (Hoang Van Van, [22]), would
hardly be enough to make significant changes
in their progress.

In summary, the results show that although
students would like to change the way they are
learning English, their wish is not strong
enough. They are unwilling to be responsible
for their own learning and actually do not do
much to change the current situation. Also,
teachers have not yet felt the need to turn
students into responsible, autonomous learners.
Therefore, it is necessary to make autonomous
learning an actual part of the curriculum.



N.T. Van / VNU Journal of Science, Foreign Languages 27 (2011) 41-52 47

APPENDIX I
PHIEU PIEU TRA

(Danh cho sinh vién Dai hoc va hoc vién cao hoc dd va dang hoc tiéng Anh nhw mén hoc chinh khod)

Phiéu diéu tra nay dwogc thiét ké nhim xdc dinh liéu sinh vién/hoc vién cao hoc khong chuyén
ngir c6 xu hwong tw chu trong hoc tip bo mon tieng Anh khong. Vui long danh dau X vao 6
thich hop.

THONG TIN CHUNG
Ban la: sinh vién dai hoc hoc vién cao hoc
PHAN L. TRACH NHIEM

Theo ban, trong thoi gian hoc tap ¢ truong Pai hoc, nhitng nhi€ém vy sau nén 1a trach nhi¢ém cua ai?

TRONG MON TIENG ANH cua gido cuacd ban (cua
vién (1) vagv(2) |ban(3)

1. bdo dam ban c6 tién bd tr cac bai hoc tieng Anh trén 16p
2. bao dam ban c6 tién bd bén ngoai 16p hoc

3. khuyeén khich ban quan tdm dén viéc hoc ticng Anh

4. x4c dinh nhitng diém y€u cua ban trong mon tieng Anh
5. quyét dinh muc tiéu ciia mon tiéng Anh ban dang hoc
6
7
8
9
1

. quyét dinh ban s€ hoc gi tiép theo trong cic bai hoc tiéng Anh trén 16p
. Iya chon cac hoat dong trén 16p d€ hoc tiéng Anh

. quyét dinh mdi hoat dong hoc tap nén kéo dai bao lau

. lya chon tai liéu hoc

0. danh gia viéc hoc tdp cua ban

Hay viét thém néu ban mudn dua thém cdc nhiém vu khéc trong viéc hoc tap tiéng Anh

PHAN II. KHA NANG

Néu c6 co hdi dé chiu trach nhiém cho nhitng nhiém vu sau, ban nghi ban s€ thuc hi¢n ching nhu
thé nao?

TRONG MON TIENG ANH rattdi | toi | tamédn | tdt | rattdt
(O] 3) @ | O

11. lya chon cdc hoat dong hoc tap trén l6p

12. lya chon cdc hoat dong hoc tap ngoai 16p hoc
13. lya chon cdc myc tiéu hoc tap trén 16p

14. lya chon cdc myc tiéu hoc tap ngoai 16p hoc
15. lya chon tai li¢u hoc tap trén 16p

16. lya chon tai li¢u hoc tap ngoai 16p hoc
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17. quyét dinh ban s& hoc gi tiép theo trong céc bai hoc trén 16p

18. quyet dinh mdi hoat dong hoc tép nén kéo dai bao lau

19. x4c dinh nhitng diém yéu cia ban trong mon tiéng Anh

20. danh gia vi¢c hoc tap cua ban

Hay viét thém néu ban mudn dua thém céc nhiém vu khic trong viéc hoc tdp tiéng Anh

PHAN III. CAC HOAT PONG

Trong ndm hoc vira qua va nam hoc nay, ban c6 thudng xuyén thuc hién cic hoat dong sau khong?

khong | hiém | thinh thuong | ludn
TRONG MON TIENG ANH bao | khi | thoang | xuyén | ludn
gio | (2 3) “) )
@
21. 1am céc bai tap khdng bat budc
22. ghi chép céc tir méi va y nghia ctia chiing
23. doc béo tieng Anh

24.

den gap gido vién dé trao doi ve vigc hoc tieng Anh cua ban

25.

doc sich, truyén tiéng Anh

26.

xem cdc chuong trinh TV bang tiéng Anh

27.

nghe cdc bai hit tiéng Anh

28.

néi chuyén voi ngudi nudc ngoai bang tieng Anh

29.

ndi tieng Anh véi cdc ban

30.

lam cdc bai tdp ngir phép

31

. tham gia vao nhém dé thuc hi¢n cdc bai tp hoac thuc hanh
cic k¥ nang tieng Anh trén 16p

32

. dén céc trung tAm hd tro sinh vién tu hoc dé hoc tiéng Anh

33

. dat céc cau hoi cho gido vién khi ban khong hiéu mot vin dé
nao d6 trong tiéng Anh

34.

de xuat y ki€n ciia minh véi gido vién

35.

1€n ke hoach cho vi¢c hoc tiéng Anh

36

. van dung kién thtc cii trong khi hoc

37.

rut ra cac két luan thu dugc tir bai hoc

38.

h¢ thong lai khoi kién thirc tiéng Anh da hoc

39

. chdt lai nhitng ni dung chinh dé ghi nhé

40.

ghi luu y trong khi hoc

41.

su dung cdc nguon tai li€u (ngoai gido trinh) trong khi hoc

42.
tiéng Anh

hoc nhém hodc hop tac chat ché vadi ban be trong hoc tap

Hay viét thém néu ban mudn dua thém cdc hoat dong khac trong viéc hoc tap tiéng Anh

Xin chén thanh cam on ban d4 danh thoi gian hoan thanh phiéu diéu tra nay. Su hop tic cta ban vo
cung dang tran trong.
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APPENDIX II
PHIEU PIEU TRA
(Danh cho gido vién tieng Anh tai cdc truong Dai hoc)

Phiéu diéu tra nay dwoc thiét ké nham xac dinh liéu sinh vién/hoc vién cao hoc khong chuyén
ngir c6 xu hwéng tw chi trong hoc tip b mén tieng Anh khong. Vui long danh dau X vao 6
thich hep.

THONG TIN CHUNG
Hoc vién cua thﬁy/cf) la: sinh vién dai hoc hoc vién cao hoc
PHAN I. TRACH NHIEM

Xin thay/co cho biét trong thoi gian hoc tip ¢ trudng Pai hoc, nhitng nhiém vy sau nén la trich
nhiém cua ai?

TRONG MON TIENG ANH cua gido | cuacasv/hvva | cuasinh vién
vién (1) gv (2) /hoc vién (3)

1. bdo dam sv/hv cé ti€n b tir cdc bai hoc tieéng Anh trén 16p
2. bao dam sv/hv c6 tién bd bén ngoai 16p hoc

3. khuyén khich sv/hv quan tdm dén viéc hoc tiéng Anh

4. x4c dinh nhitng diém yéu ctia sv/hv trong mon tiéng Anh
5. quyet dinh muyc tiéu cua mon tieng Anh

6. quyet dinh sv/hv s€ hoc gi tiép trong céc bai tiéng Anh
trén 16p

7. Iya chon cac hoat dong trén 16p dé hoc tiéng Anh

8. quyét dinh mdi hoat ddng hoc tép nén kéo dai bao lau

9. Iva chon tai li€u hoc

10. danh gid viéc hoc tip cua sinh vién/hgc vién

Xin hay viét thém néu thiy/c6 mudn dua thém céc nhiém vy khac trong viéc hoc tap tiéng Anh

PHAN II. KHA NANG

Néu sinh vién/hoc vién c¢6 co hdi dé chiu trach nhiém cho nhirng nhiém vy sau, thay/co nghi ho s&
thuc hién ching nhu thé nao?

TRONG MON TIENG ANH rat | to1 tam tot rat tot
toi | (2) on “) 5)
€)) 3

11. lya chon cédc hoat dong hoc tap trén 16p

12. lya chon cédc hoat dong hoc tap ngoai 16p hoc
13. lya chon cdc muc ti€u hoc tap trén 16p

14. lya chon cdc muc tiéu hoc tdp ngoai 16p hoc
15. lya chon tai liéu hoc tép trén 16p

16. lya chon tai liéu hoc tdp ngoai 16p hoc
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17. quyét dinh sv/hv s€ hoc gi ti€p trong céc bai hoc trén 16p
18. quyét dinh mdi hoat dong hoc tap nén kéo dai bao lau
19. x4c dinh nhitng diém yéu cua sv/hv trong mdn tiéng Anh
20. danh gid viéc hoc tap cia sv/hv

Xin hay viét thém néu thiy/c6 mudn dua thém céc nhiém vy khac trong viéc hoc tap tiéng Anh

PHAN III. CAC HOAT PONG

Trong nam hoc vira qua va nam hoc nay, thay/co c6 cho rang sinh vién/hoc vién ciia minh thuong
xuyén thuc hién cac hoat dong sau khong?

TRONG MON TIENG ANH khong | hiém thinh thuong luén
bao gio khi thodng xuyén luén
@) @ 3) “) &)

21. 1am céc bai tap khdng bat bude

22. ghi chép céc tir méi va y nghia ctia chiing

23. doc bdo tieng Anh

24. dén gap gido vién deé trao doi ve viéc hoc tieng Anh
cua minh

25. doc sach, truyén tiéng Anh

26. xem cac chuong trinh TV bang ticng Anh

27. nghe céc bai hat tiéng Anh

28. n6i chuyén véi ngudi nude ngoai bang tieng Anh
29. néi tieng Anh véi cc ban

30. 1am cdc bai tp ngir phap

31. tham gia vao nhém dé thuc hién cdc bai tap hoac
thyc hanh cdc k¥ ning tiéng Anh trén 16p

32. dén cdc trung tdm hd tro sinh vién tu hoc dé hoc
tiéng Anh

33. dat cac cau hoi cho gido vién khi ho khong hiéu mot
vin dé nao d6 trong tiéng Anh

34. @€ xuat y kién cuia minh véi gido vién

35. Ién ké hoach cho viéc hoc tiéng Anh

36. van dung kién thirc cii trong khi hoc

37. rit ra cac ket luan thu duoc tir bai hoc

38. hé thong lai khoi kién thuc tiéng Anh da hoc

39. chét lai nhitng ndi dung chinh dé ghi nhé

40. ghi Iuu y trong khi hoc

41. su dung cac nguodn tai liu (ngoai gido trinh) trong
khi hoc

42. hoc nhém hodc hgp tac chat ch€ véi ban be trong
hoc tap tiéng Anh

Xin hay viét thém néu thay/cdé mudn dwa thém céc hoat dong khac trong viéc hoc tap tiéng Anh
Xin chan thanh cam on thay/c6 da danh thoi gian hoan thanh phiéu diéu tra nay. Su hop tic ciia
thay/cd vo cung dang tran trong.
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Quan niém cua nguoi day va ngudi hoc ngoai ngtr vé tu chu
trong hoc tap - Li€u ho da san sang?

Nguyén Thanh Van

Khoa Sau Dai hoc, Dai hoc ngdc Gia Ha Noi,
144 Xudn Thuy, Cau Giay, Ha Noi

Trén thé gi6i, ty chi trong hoc tap di giit mot vai trd quan trong trong viéc hoc ngoai ngir trong
g?ln ba thap ky, tuy nhié€n tai Viét Nam né méi nhan dugc sy quan tam thyc sy trong vong ba nam trd
lai day khi mot sé truong dai hoc va cao dang trong ca nudc bat dau dp dung hinh thirc tin chi trong
gido duc. Trong bdi canh dé6, bai viét nay diéu tra quan ni€m cua céc sinh vién dai hoc va hoc vién cao
hoc vé trach nhiém va kha ning lién quan dén tinh ty chu trong hoc tip bd mén ngoai ngit va thyc tién
céc hoat dong tu chu hoc tap trong va ngoai 16p hoc cua ho. Két qua cho thay khdi niém ty chi trong
hoc tap van con rat xa la voi ca nguoi hoc va nguoi day ngoai ngit mac du nguoi hoc thyc sy mudn
thay d6i phwong thirc va tinh trang hoc tdp ctia minh. Bai viét dé xuat ty chu trong hoc tap nén duoc
dua vao chuong trinh hoc cua hoc vién nhu mét chién Iugc hoc tap b mon nay.

Twr khoa: Tinh ty chu cia nguoi hoc, quan ni¢m vé tu chu trong hoc tap, hanh vi ty cht trong hoc
tap, h¢ thong tin chi, traich nhiém, kha nang, hoat dong.



