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Abstract: Coming along with the rapid development of translation throughout the world, the
University of Languages and International Studies, VNU also strives to train high-qualified
translators who are able to meet social demands. With deep concern about the situation, the
researchers carried out this study in order to identify common Vietnamese — English translation
errors made by 2" year students majoring in Translation and Interpreting and proposing
suggestions for the improvement of the current practice. The major instruments utilized in the
study included document observations, questionnaires and interviews. The combination of both
quantitative and qualitative methods enabled the researchers to triangulate the data in order to
attain the most reliable findings. It is expected that the study will be of benefits to not only would-
be translators but also translation teachers at FELTE, ULIS, VNU.
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1. Introduction

From the very first days of their profession,
translators have been entrusted with the role of
facilitating communication and understanding
between people who come from various
cultures and speak different languages [1]. This
role is even more pivotal in the 21% century
when nations around the world have come
together in tremendous vigour to address global

challenges and promote socio-economic
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development. Coming along with this trend,
University of Languages and International
Studies, VNU also strives to train high-
qualified translators to meet the demand of the
whole society.

Reasoning that Vietnamese - English
translation poses considerable challenges for
2".year Translation and Interpreting major
students who are at the initial training process
and not truly alert to translating-related theories
and skills, the researchers carried out this study
with  the of identifying

Vietnamese-English translation errors made by

aim common
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these students and thereby, proposing

suggestions to improve the current practice.

The study aims at addressing the following
questions: (1) What are the common errors in
the Vietnamese - English translations made by
2" year students majoring in Translation and
Interpreting? (2) What are the possible causes
of these common errors? and (3) What are the
suggestions to rectify these errors?

2. Literature review

Prior to conducting empirical evaluation on
the quality of translation, it is indispensable to
identify the translation errors and their
classifications as Schiaffino [2] assumes that it
is easier to agree on what constitutes an error
rather than on what constitutes quality in the
abstract, and that an important factor in quality
is the absence of errors.

Mossop [3] describes translation errors as
“a given rendering will be deemed to be non-
translation if it fails to conform to the concept
of translation predominant in the target
culture”. He identifies translation errors in
terms of cultural norm and formal equivalence.
It means that the definition of translation error
by Mossop [3] includes the achievement of
formal equivalence but excludes other critical
factors such as smoothness, readability and
consistency in translational product. Besides,
formal equivalence, as defined by Nida and
Taber [4], is a method of translating literally
and protecting rhythm, special stylistic forms,
expression in syntax and lexis, metaphor, word
play and so on; therefore, formal equivalence is
mainly used in translating poems and songs, not
all kinds of texts.

A more thorough notion of error is
proposed by Pym [5]. This scholar supposes

that translation errors may be attributed to lack
of  comprehension, misuse of  time,
inappropriateness to readership, language,
pragmatics, culture, over-translation, under-
translation, discursive or semantic inadequacy.
Compared to the definition by Mossop [3], Pym
[5] suggests a large number of translation
errors. However, these errors are not
systematically classified.

Ten years later, Aveling [6] illustrates a
more comprehensive and systematic notion of
translation errors. According to Aveling,
translation errors occur when translator fails to
gain equivalence, adequacy and accuracy. This
definition is more comprehensive as it stresses
that equivalence covers many different types.
Besides, it is more systematic because Aveling
emphasizes that translation errors can be
divided into two categorization including
“dumb mistakes” and “deliberate mistakes”.
The former is due to the lack of translator’s
competence, and the latter occurs when
translator poses a purpose to recreate the text.

Classification of translation errors

Not only the definition but also the
classification of translation errors has attracted
a myriad of efforts from scholars and
researchers.  Nevertheless, due to the
complexity of this practice, it remains intricate
to establish a single comprehensive list of all
the translation errors observed.

Krzysztof [7] divides translation errors into
four main types: errors of syntagmatic surface
translation, errors of mistaken interpretation,
realization errors and meta-translation errors.
The first type includes equivalents, false
friends, calques and unjustified borrowings.
The second type covers misreading syntagms
and wrong interpretation of verb frame,
misinterpret scenes and scripts and misreading
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the text modality. The third type covers TL
errors, wrong evaluation of recipients’
knowledge and insufficient of knowledge of
subject-matter. The final type comprises
translation technique, additions, omissions, two
versions, too many or two few footnotes, a
wrong translation strategy, corrections and
changing the text’s intertextuality.
Nevertheless, this approach is complicated and
troublesome for researcher to figure out
translations errors of professional translators in
general and undergraduates in particular.

Three years later, translation errors were
categorized more logically by the Newmark [8]
in which translation errors consists of two main
types that are referential errors and linguistic
errors. “Referential errors are about facts, the
real world, propositions not words” [8: 189].
Linguistic errors involve mistakes due to the
lack of translator’s competence such as the use
of articles, prepositions, punctuations, tense,
voice, subject-verb agreement, word choice,
spelling collocations, idioms and so forth. The
second categorization of Newmark [8] is logical
and appropriate to evaluate the quality of
translations in  general, especially the
translations of undergraduates as they are at the
early stage of training. Thus, the lack of
competence is completely understandable.

While somewhat agreeing with Newmark’s
discussion, Nord [9], nevertheless, suggests
further that translation errors should be
classified into four main types. Firstly,
pragmatic translation errors are due to the lack
of recipient orientation. It means that the
translator has no specific targeted readers in his
mind; therefore, he has no orientation when
translating. Secondly, cultural translation errors
occur with regard to cultural-specific
conventions or equivalence. Nida stresses:
“Since no two languages are identical, either in

the meaning given to corresponding symbols or
in the ways in which such symbols are arranged
in phrases and sentences, it stands to reason that
there can be no correspondence between
languages” [10: 126]. Therefore, the failure in
translating cultural equivalences is unavoidable.
The next type is linguistic translation errors
which Newmark [8] also mentions. The final
type is entitled text-specific translation errors
and it refers to the text-specific translation
problem. The translator has to deal with various
problems in different texts.

On the other hand, Schiaffino [11] classifies
translation errors into three principle categories.
Firstly, errors of meaning occur if the meaning
of translation becomes different from the
meaning of source language (SL). Secondly,
errors of forms involve an error of grammar,
spelling, and other formal error that does not
change the meaning of the translation with
respect to the SL. In this aspect, Schiaffino [11]
shared the same viewpoint with Newmark [8].
The third categorization includes errors of
compliance. Although meaning and form are
accurate, the translator fails to convey the style
guide, preferred terminology, and other
customer requirement which can cause
unnaturalness, lack of readability and
inconsistency in a translation.

The classification of translation error
remains diverse; however, most scholars agree
with Wang Baorong [12]. Baorong arrives at a
mutual conclusion that translation errors should
be classified into three main types including
pragmatic translation errors, cultural translation
errors and  linguistic
Pragmatic translation errors are caused by

translation errors.

practical issues such as a lack of receiver
orientation and  background
Cultural translation errors are related to
equivalent problems and methods to deal with

knowledge.
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cultural words. Linguistic errors occur due to
the lack in the proficiency of the translator. As
Newmark ([8] points out, linguistic errors
involve grammatical mistakes, punctuations,
collocations, idioms and so forth. Consented by
most translation scholars as the most
comprehensive way of classifying translation
errors, this method will be used throughout this
study to analyze errors made by translation
major students.

3. Methodology

The researchers attempt to address the
research questions from both qualitative and
quantitative approach, via which they can
compare, contrast, supplement and especially
produce the most adequate outcomes ([13], [14]).

3.1. Data collection instruments

3.1.1. Document observation

81 Vietnamese-English translations by 2"-
year translation and interpreting major students
were collected for analysis of errors. This was
aimed at obtaining quantitative data to answer
Research question 1 and triangulate with
questionnaire findings to produce the most
reliable statistics.

3.1.2. Questionnaires

The questionnaire was aimed at finding out
students’ view of the most frequent translation
errors they made, the possible causes as well as
their suggestions for avoiding these errors in
future translation. Participants included the
whole 81 students majoring in translation and
interpretation of QH.2011. The questionnaire
was designed in the form of Numerical rating
scales and Multiple-choice items and comprised
both closed-ended and open-ended questions.

3.1.3. Interview

As interview insights into the nature of
issue and the individual respondent’s behavior,
attitudes, experiences through the interaction
between interviewer and interviewee, the
researchers decided to conduct an interview
with an experienced teacher (coded as T) who
was the only teacher in charge of all the three
translation classes. Besides, interviews were
also carried out with three students majoring
in Translation and Interpreting who expressed
their interest in participating in the interview.
The students were coded as S1, S2 and S3. The
interviews were aimed at achieving in-depth
answers to all the three research questions.

3.2. Data analysis methods

The data analysis from questionnaires was
mainly based on calculation of frequency, the
mean, the median and the mode. Regarding
document  observation, the
examined 81 Vietnamese-English translations
with expert consultancy to detect errors and
compare with findings from other instruments.
Meanwhile, the interview transcription was
coded into three main categorizations to answer
research questions.

researchers

4. Major findings and discussion

4.1. Major findings and discussion from
questionnaire

4.1.1. Common translation errors

Linguistic errors

Participants were asked to rate the level of
frequency for such errors from their own
translating experiences. The following table
summarizes the related descriptive statistics:
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Table 1. Linguistic errors made by students from their own perspective

Errorin ... Mean Median Mode
1. The use of articles 2.33 2.5 2
2. Capitalization 1.38 1.5 1
3. Parts of speech 1.34 1.5 1
4. Preposition 2.23 2 3
5. Punctuation 3.05 3 3
6. Spelling 2.92 3 3
7. Singular and plural forms 1.90 2 2
8. Subject-verb agreement 1.32 1.5 1
9. Tense 1.89 2 2
10. Lexical choice 3.08 3 3

As clearly seen from the table, the most
common errors students make was lexical

grammar as parts of speech, subject verb
agreement and so forth. However, lexical

choice, while they rarely had problems with
subject-verb agreement, part of speech and
capitalization. The findings were totally
comprehensible as students specializing in
English, especially 2™ year students could
virtually master fundamental such aspects of

choice belonged to a broader field of
vocabulary, which seems more challenging.

Translational errors

The detailed statistics are as follows:

Table 2. Common errors made by students from their own perspective

Errorsin ... Mean Median Mode
Lengthy and awkward expression 3.26 3.5 3
Accuracy 3.02 3.5 3
Naturalness 3.21 35 3
Consistency 3.00 3.5 3
Readability 3.03 35 3
Terminology 3.21 3.5 3

Translational challenges seemingly posed
more challenges to 2" students than linguistic
ones. More notably, lengthy and awkward
expressions were by far the most common
errors made by students, with the highest mean
of 3.26 and high median and mode of 3.5 and 3
respectively. It was understandable as these
above-mentioned errors in general were
unfamiliar concepts to 2™ year level.

4.1.2. Possible causes

The largest number of students, 87.5%
made errors due to the lack of accessibility to
translation theories. It is comprehensible as
students majoring in Translation at ULIS only
learn Translation Theories in the 3™ and 4"

year. Besides, above 50% of students regarded
poor command of vocabulary and a lack of
translation skills as main possible causes,
making them some of the most aching problems
faced by 2™ year trainees.

4.1.3. Suggestions

Firstly, it came as a surprise that 100%
participants valued teacher’s in-class checking
session as the most helpful method to further
develop their translations, showing that they
still remained passive in improving their
translation skills. Nonetheless, more than two-
thirds of students questioned regarded online
dictionary and Internet searching as useful
tools, which was an indication that students
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were gradually better aware of shifting from
teacher-centered based learning method to
learning autonomy. On the other hand, other
suggestions such as paper dictionary aid, peers’
comments, revision of peers’ comments, and
revision of teacher’s suggestions were not
appreciated by students in translation class. It
should be concluded that in order to enhance
students’ translation skills, it is essential for
them to utilize various means of practice.

4.2. Major findings and discussion from
document observations and interview

For illustrative purpose, data achieved from
document observations and interviews were
combined so that information could well
supplement each other.

4.2.1. Common translation errors

The following table presents the most
common errors students made when translating
a text from Vietnamese into English.

Table 3. Common errors seen from document observation

Categorization Number of errors Percentage (%)
Linguistic Lexical choice 171 24.85
Errors Punctuation 45 6.54
The use of articles 56 8.14
Prepositions 81 11.77
Singular and plural forms 21 3.05
Translational Lengthy and awkward expressions 197 28.63
Errors Terminology 95 13.81
Inconsistency 22 3.20
Total 688 100
Strikingly, the most common linguistic pressure, kinds — species, marine time -

errors were lexical choice, accounting for
24.85% of all errors identified. This goes well
with the finding from student questionnaire and
therefore, helps enhance the reliability of the
information. Similarly, lengthy and awkward
expressions proved the most popular type of
translation errors (28.63% of all errors made).
The following part will
information in greater detail.

illustrate  the

Linguistic errors

Lexical choice: As could be seen from
document observation, lexical choice was the
most serious problem in students’ translation,
accounting for 24.85% of all errors made.
Document analysis revealed that the most
noticeable pairs of misused words included
extend — stretch, plains — lowlands, create
enormous pressure — put/exert enormous

marine, create the country — found the country,
feudalist — feudalism, colonist — colonialist,
domain/ region/ zone — part.

In the same line with the abovementioned
finding, Teacher T stressed that lexical choice
posed the most serious problem for students.
This was once confirmed by S1, S2 and S3,
who highlighted their strains in determining
proper words. S2 shared, “Word choice!!! 1
made the most frequently. For example, I wrote
“a comprehensive war” instead of “a full-scale
war”, and “littoral are” instead of “coastal
area”, or “marine resource” instead of “sea
resource”. Like S2, S3 reported, “I used “vast
ocean” instead of ‘“vast sea area”,
“mountains” — “highlands”, “total war” -

“full-scale war” and so many, many others”.
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Meanwhile, misuse of articles, punctuation
and plural/singular forms were not a serious
problem for students, with just 56, 45 and 21
mistakes identified in their translation
respectively. This explained why the use of
articles, punctuation and plural/singular forms
were not indicated clearly in the interview
conducted with Teacher T as well as Students
S2, S2 and S3.

Translational errors

Lengthy and awkward expressions: It came
as a surprise that a significant number of 197
expression-related errors were detected. This
signified that expression was among the most
problematic aspect of students’ translation. The
examples will be presented as follows:

Original text

Students’ translation

Suggested version

Viét Nam tuyén bo doc lap
ngay 2/9/1945, nhung sau dé
lai lao vao cudc chién tranh
chéng am muu cta Phdp nhdm
bién Viét Nam mot 14n nita
thanh thudc dia cta chiing.
Cudc chién tranh nay kéo dai
thém 9 nam nita. Chién tranh
két thiic ndm 1954, dat nuéc bi
chia 1am 2 mién tai vi tuyén
17.

Tinh chung rimg cta Viét Nam
c6 khoang 800 loai ciy gb, 60
loai tre ntra va hon 1500 loai
thao duoc.

Vietnam declared to be independent
on 2™ September 1945, but right
after that it was involved in another
war to prevent the plan of French
army from making Vietnam to be
their colony once again.

The war lasted for 9 more years. It
ended in 1954; The country was
divided into 2 regions at the 17" of
parallel.

Overall, Vietnam’s forests contain
about 800 species of trees, 60
species of bamboo and more than

Vietnam declared independence on
the 2" September 1945 but right
after, plunged into the war against
French’s scheme to recolonize
Vietnam.

The war lasted for 9 more years and
ended in 1954 when the country was
divided into 2 regions at the 17" of
parallel.

Overall, Vietnam’s forests contain
about 800 tree, 60 bamboo and more
than 1500 medicinal plant species.

1500 species of medicinal plant.

Expression-related errors were prevalent for
various reasons, of which, low competence in
English and interference of mother tongue were
the most possible causes. As indicated by S1, “/
find expression the most challenging part in
translating any text from Vietnamese into
English.
express myself naturally in English.” Similarly,

I don’t have enough language to

S2 reported, “I haven’t created a professional

style in my translation yet. Sometimes, I added
unnecessary words in the sentence, and
expressed the original idea in such a lengthy
way.”

Terminology: Up to 95 cases of misuse
terminologies were identified. Among those,
common terminological errors are illustrated in

the following table:

Table 4. Terminology errors

Source text

Inappropriate use of terms

Suggestions

Vua lia
Ty 1¢ tang dan s6 hang nim

Granary

Thuc dan Phap
Cudc chién tranh toan dién
Chinh sdch d6i méi kinh té

Thao duoc Herbs

Annual population increasing rate

French colonialism
Total/ comprehensive war
Economic innovation policy

“rice basket”

Annual population growth
rate

French colonialists
Full-scale war

Economic renovation policy
Medicinal plants
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Also  from  students’ perspectives,
terminology caused even “obsession” inside “a
newbie” like S1. S2 and S3 also thought that
terminology posed huge challenges to them.
Since these students are “still ar 2" year level,
especially mainstream students” (S1), the lack
of terminology as well was totally
understandable.

Naturalness and readability: The errors
are interrelated with each other; one error can
cause another and vice versa. For instance, the
terminology errors are directly related to
consistency, readability and then naturalness in
a good translation. In other words, the
inconsistent use of terminology can cause
inconsistency, the lack of readability and
unnaturalness.  Therefore, no redundant
discussion is provided in this part in order to
avoid repetition.

4.2.2. Possible causes

As pointed out by teacher T, “The inability
to overcome the negative influence of the mother
tongue in language learning” was the main
possible causes of students’ common errors.

Besides, it should be noticed that S1, S2 and
S3 all were “obsessed” by mother tongue
because their property was merely a “poor
language competence” (Teacher T). Poor
language competence means both grammatical
aspect and lexical aspects. S1 recounted
sometimes he felt “extremely embarrassed” to

“give up” because “the lack of technical terms

and not-yet-good grammar, though 1 did

receive vital terms from teacher beforehand” .

It was particularly interesting to find out
that lack of motivation could exert great impact
on students’ psychology. Unlike S2, S1 was
fully conscious that “Vietnamese-English
translation poses much more challenges to me
than English-Vietnamese translation. Thus,
whenever facing difficulties, I leave it out”. He
sincerely admitted that “I felt so ashamed to
admit that”. S3 also thought that because of all
the deadlines, he only had time to look over the
translated text once and made some minor
adjustments. “If I had spent more time on this, 1
would have produced a better text.”, S3
regretted. Totally different from S1 and S3, S2
attributed her errors to the lack of
concentration while translating, which led her
to transfer the message inappropriately.

S3 added one more cause - misuse of
dictionary — which tends to deter him from
making a good translation. “The information
given by such online website could be
misleading and inaccurate because it is free
and there is often nobody to take care of them,
correct and update the data. Though I have a
huge hardbound dictionary, I rarely use it
because the sheer weight turns opening the
dictionary into a pain.”

4.2.3. Suggestions

From possible causes proposed by teacher T
and participating students, some suggestions are
presented as follows:

Table 5. Suggestions by both teacher and students

SUGGESTIONS TO OVERCOME COMMON ERRORS

From teacher T’s perspective

From students’ perspectives

- Practice more to continually improve their language
competence (learn grammar systematically and learn
vocabulary by topic)

- Expose themselves to authentic language

- Develop sense of language

- Try to overcome the negative influence of the
mother tongue in Vietnamese-English translation.

- Fully attend the classes held by lecturer and actively
involve in checking session with lecturer.

- Revise and memorize the knowledge teacher
provided in class

- Read more references, newspapers, magazines, etc.
and listen to more news, background knowledge.

- Overcome the lack of motivation
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5. Conclusions

A combination of both quantitative and
qualitative method via three instruments,
namely document observation, questionnaire
and interview, helped reveal interesting points
of similarities and disparities in order to
triangulate and produce most profound and
reliable information. Outstanding outcomes
could be summarized as follows:

5.1. Common errors made by 2" year students

Regarding linguistic errors, both
quantitative and qualitative findings indicated
that lexical choice posed the biggest challenges
to students. When analyzing questionnaires,
lexical choice received the highest mean of
3.08, proving that all students agreed lexical
choice posed a real aching obstacle among
them. Similarly, classroom observations when
combined with calculation revealed that 145
cases among 81 translations made lexical
errors. More importantly, from the perspective
of lecturer T and students S1, S2 and S3, lexical
errors were also the most common ones among
2" year level, showing that the findings from
the instruments were consistent and reliable.
Besides, it was all agreed by the instruments
that grammatical aspects, including articles,
punctuations, prepositions, singular and plural
forms students needed being worked on more
by students.

Likewise, lengthy and awkward
expressions was consistently regarded as the
most common problem by both the students and
lecturer. It can be revealed from the
questionnaires that lengthy and awkward
expressions were by far the most frequent errors
committed by students with the highest mean of
3.26 followed by an extremely high median and

mode of 3.5 and 3. Similarly, observations
combined with statistics showed a dramatically
high total number of 197 errors, which also
repeatedly stressed among interviewed students.
Therefore, it is possible to conclude that
students face the most difficulties concerning
lengthy and awkward expressions.

5.2. Suggestions for improving students’
performance

The suggestions from questionnaires and
synthesized for further
improvement of 2"-year students majoring in

interviews  were

Translation and Interpreting.

First and
vocabulary enhancement plays a pivotal role in

foremost, grammar and
the language competence enrichment. Sufficient
grammar and vocabulary enable 2"-year
students as translators-to-be to process the ideas
more easily, succeed in conveying targeted
texts’ ideas and particularly avoid lengthy and
awkward expressions. The enrichment of
language competence is not a matter of days or
weeks but a practice of a life time; thus, it is
vital for students to enhance language
competence on daily basis.  Strikingly
distinguished from the normal practice of
writing skill, translation is more acute as it
requires students to register and convey with
absolute accuracy such details as terminology,
author’s tone, naturalness and so on. Thus,
vocabulary is undoubtedly an important factor.
According to teacher T, an effective method to
improve language competence for translation
discipline is learning grammar systematically
and learning vocabulary topic by exposing to
authentic language. What’s more, developing
sense of language to overcome the negative
influence of the mother tongue in Vietnamese —
English translations is of great importance.



N.T.T. Hang, T.T. Héng / Tap chi Khoa hoc PHOGHN: Nghién ciru Nude ngodi, Tap 31, S6 1 (2015) 22-32 31

Likewise, background knowledge
enrichment also greatly contributes to the
success of translators. The enrichment of
background knowledge is also needed to be
carried out on daily basis. Background
knowledge represents our glimpse of the world.
Our world continuously changes and evolves;
hence, our understanding and knowledge about
it undeniably needs constant updating. Through
reading about various subjects and keeping
oneself informed of the latest happenings by
reading references, journals, magazines and
newspapers. Besides, just like a cook who has
to take full consideration of the ingredients, it is
“a must” for students to gain background
knowledge about the kind of texts they are
going to translate. Texts are of various types,
including narrative, descriptive, or
argumentative and so on. Each kind has its own
features which require students to utilize
appropriate language (formal or informal
language), tone and register.

Moreover, autonomy also requires that
students fully attend the translation class at
university and actively involve in pre-class,
during-class and post-class activity. Prior to
translation class, a careful preparation of
translation assignment is a prerequisite for
students to follow what teacher checks in class.
During checking session, it is time for students
to raise their voice, receive peers’ comments
and teacher’s feedback in order to learn from
mistakes. Note-taking during checking session
is strongly recommended. Revision and
memorization of key notes, new terminologies
are of great benefit.

In summary, the techniques suggested in
this part have been proposed by both teacher
and students in Translation and Interpreting
Division at FELTE, ULIS, VNU. Some of them
were even considered to be very useful tools in
addressing students’ translation errors. So as to

truly master these techniques, students need
persistent practice and constant efforts to
enhance their language competence and
knowledge.
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Céc 16i dich Viét — Anh thudng mac cia sinh vién
chuyén nganh Dich: Budc dau hudng t61 viéc nang cao
chat lugng ban dich cua sinh vién

Nguyén Thi Thu Hang, Triéu Thu Hang

Khoa Sw pham tiéng Anh, Truong Pai hoc Ngoai ngir, PHOGHN,
Pham Van Béng, Cau Gidy, Ha Néi, Viéet Nam

Tém tit: Cing véi xu hudng phét trién manh mé ciia hoat dong dich thuét trén toan thé gidi,
trudng Pai hoc Ngoai ngit - PHQGHN ciing dang nd luc dao tao cic cir nhan dich chét lugng cao, dap
g dugc nhu cau cia xi hoi. Ngudi nghién ciru thuc hién dé tai nay nham tim hiéu cdc 18i dich Viét —
Anh phd bién ma sinh vién chuyén nganh Dich nam thtr hai thuong méc phai va goi ¥ cdc dé xudt
nham nang cao chat lwgng ban dich ciia sinh vién. Cac cong cu nghién ciru chinh bao gdm phiéu diéu
tra, phan tich ban dich va phong van. Viéc két hop phuong phép nghién ciru dinh tinh va dinh luong
gitip nguoi nghién ctru thu duge ngudn thong tin da chiéu dang tin ciy. Dé tai nghién ciru nay hy vong
s& hiru ich khong chi voi nhitng ngudi mudn 1am nghé dich thuat ma ca voi céc giang vién dang day
k¥ ndng dich thuat & truong Pai hoc Ngoai ngit - PHQGHN.

Tur khoa: Dich thuét, danh gia chét Iuwgng ban dich, 15i dich thuat.



