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A b stra c t. T h e  w r i t in g  r e v ie w s  th e  p o te n tia l  v a lu e  o f u s in g  lilc ra ry  te x ts  in  la n g u a g e  te a c h in g , a n d  
c rite ria  fo r  th e  te x t  se le c tio n  a n d  s o m e  p o s itiv e  g a in s , w h ic h  h e lp s  E n g lish  la n g u a g e  le a c h c rs  tcach  
v a r io u s  sk ills  fo r  th e  firs t y e a r  s tu d e n ts  a t Iho  D e p a r tm e n i o f E n g lish -A m erican  L a n g u a g e  a n d  
C u ltu re , U n iv e rs ity  o f L a n g u a g iis  a n d  In te rn a tio n a l S h id ie s , V N Ư . T h e  d isc u ss io n  is o f  g re a t 
im p o r ta n c e  in  m a k in g  th e  le s s o n s  m o re  in te re s tin g  a n d  p rac tica l a s  it w ill e íío c tỉv e ỉy  h e lp  s tu d e n ts  
in  d e v e lo p in g  th e i r  la n g u a g e  sk ills , th e ir  in sp ira tio n  in  s tu d y  a n d  a lso  th e ir  a ^ n fid e n c c  a n d  
in te ra c tio n  w ith  l i te ra ry  te x ts , w h ic h  s u p p le m e n t th e  m a in  o b jec tiv es  o f th e  co u rse . A lso , th e  artícltì 
p re s e n ts  p e d a g o g ic  p ra c tic e s  a n d  s e v e ra l  s u g g e s te d  a c tiv itie s  w h ich  can  b e  u se d  fo r  f re sh m e n  a t th e  
D o p a r tm c n t a n d  in  o th e r  la n g u a g e  c la s s ro o m s  a s  w ell.

1. In troduction

The 1980 decade saw  a rem arkable 
revival of in terest in litera tu re  in language 
c o u r s e s .  M a n y  r p s e a r r h P F s  r i a i m  t h a t  

literature h as creaied a fresh an d  im pressive 
atm osphere in w hich  n ev er before  have 
literary texts been  as h igh ly  reg a rd ed  as one 
of the m ost valuab le  resources available in 
EFL classrooms. In th is article, the  au th o r has 
intention of sharing  h e r ow n  experience of 
using literature in teaching  language skills 
for first year s tu d en ts  in English D ep a rtm en t 
College of Foreign Languages-V ietnam  
N ational U niversity  (CFL-VNU). Also, som e 
suggested activities are  p resen ted  to su p p o rt 
the practicality of explo iting  literary  texts in 
language teaching.

•T el: 844-7911325 
E-m ail: ỉh o m th o m n g u y e n th j® y a h o o .c o m

2. T h e  po ten tia l value o f  u s in g  literd iy  texts 
in  language teaching

The idea of using literary texts in EFL 
claữoroom ia supported  by Gaikđỉa [\]
w h o s e  p ap er e x a m in e s  thoroughly  th e  p ro s  
and cons of using literature in an EFL 
classroom. The au thor argues that '^literature 
can be useful in dcvvbping lhí<ịuistic kĩicnvledge 
both on a usage and use le v c i" W hat is more, "/i) 
the extent thút the shưỉents enjoy rcãding literature, 
it may increase their motivation to interact with a 
text and thus, ultimately iticrease their reading 
proficiency. It may also axhance students' 
understanding o f a preign  adture and perlurps 
''spur their own creation o f imaginative ĩoorìcs."

M ortim er J. A dlert and  Charles Van 
D oren [2] diso give the reasons for using 
literary texts w ith  classes, especially if there 
is no  specific exam indtion requirem ent to do  
so and  little extra tim e available. The tw o
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authors claim that literature is valuable 
authentic materia) w hich offers "authentic” 
sam ples of language - for exam ple, travel 
Hmetables^ city plans^ form s, pam phlets, 
cartoons, advertisem ents, new spaper or 
m agazine articles. Learners are thus "exposed 
to language that is as genuine and undistortcd 0$ 
can be managed in the classroom context/' At 
leas t literature can b ring  u s  a great deal OÍ 
cultural inform ation. A dlerl an d  D oren share 
ỉhe sam e v iew point w ith MacKay w hen 
claim ing the vital role of literature in cultural 
enrichm ent and  linguistic enrichm ent. 
H ow ever, these tw o  authors stress u pon  the 
personal involvem ent that literature fosters 
in readers. Personal involvem ent can be 
understood as the readers' close contact w ith 
the characters o r the engagem ent in the event 
of the story, the sharing  of em otions and 
icelings betw een readers and  characters, 
betw een readers and the author, and am ong 
readers them selves. Therefore, students 
w ould have a chance to  learn th rough  literary 
ỉexts in the classroom  and ihen im prove their 
language aw areness and cultural 
understanding . Also, they w ould  be 
Ijiulivatcd ỉn ihcir proccdd w hen
they find them selves c«ipablc of giving their 
em otional responses. Personally, it w ould  be 
m ost advantageous w hen using  literary texts 
in teaching language, especially if the lessons 
are well planned and  if ỉcachers are skilled 
enough  to m onitor the  class in an interesting 
and effecHve way.

A nother reason for choosing literary texts 
is that curriculum  an d  m aterials in the course 
can hard ly  satisfy the  objectives of language 
teaching lo first year siudcnts. Additionally, 
the fact that teaching separated  skills in one 
lesson m ight no t w ork  so  well encourages 
teachers to resort to literary texts som etim es 
so as to give s tuden ts a chance 0Í developing 
overall foreign language com petence. The 
m ajor problem s lie on w hich literary

m aterials sho u ld  be  chosen and w hat the text 
selection criteria  for EFL s tu d en ts  are. Let's 
refer th is to G illian Lazarus p o in t of view [3]. 
The first year s tu d en ts  in CFL are m ostly at 
low er levels, so  they need  to expand their 
language usage in English substantiaDy and 
then  e)cpand their overall language 
aw areness. D espite th e ir  very limited 
proiiciency in the  language, studen ts also 
need  "'the challenge and stimulation o f 
addressing themes and topics which have adult 
appeal, and which encourage them to draw on 
their personal ơpiniorts and experiences''.

3. C rite ria  fo r the  tex t se lection  an d  some 
p o s itiv e  gains

N ga [4] suggests several guidelines for 
selecting literary  w orks an d  genres. In the 
first place, ap p rop ria teness should  be (aken 
into consideration . T hat is the  difficulty of a 
text in term s o f lexis, g ram m ar, and  style 
m ust relate to s tu d en ts ' levels o f com m and of 
English. From  her ow n experience w ith pre* 
in term ediate  first year students, Ihe 
reMỉdrchcr haa íưuitd  llie poem  "Dicaiiiỉ>'' by 
Langston H u g h es tD be qu ite  suitable. What 
the s tu d en ts  respond to the  lesson took Ihe 
au tho r by  a surprise. Second/ teachers should 
help s tu d en ts  overcom e cu ltu ra l barriers by 
inform ing s tu d en ts  of specifically cultural 
aspects found  in the texts to be  used. Third, 
such factors as p leasure an d  enjoym ent 
should  also be taken greater notice of because 
they serve as "a m otivating  factor" which 
insp ires read ers /s tu d en ts  to read, to be 
in terested  in read ing  an d  to  in terpret the 
w orks. N ga believes th a t teachers should  take 
the position  of their s tu d en ts  to ensure that 
the texts chosen  will appeal to students.

G enerally  speaking , the  au th o r shares the 
sam e v iew po in ts  w ith  the  researchers above.
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Nevertheless, the teaching objectives w ould 
be som ew hat different. A stanza of a poem^ 
for instance, m ight bring tcacher and 
studen ts an m teresting w ay to drill the 
sounds /sA Izl, /S/ and  ending  sounds in a 
pronunciation lesson:

A n d  we will sit upon the rocks,
Seàng the shepherds feed their flocks,
By shallow rivers to whose falls 
Melodious birds sing madrigals.
(The passionate shepherd  to h is iove* 

C hristopher M arlow)
Likewise, w ith a short story, teachers m ay 

take into account the use o f linguistic item s to 
help studen ts revise the g ram m ar first and 
then basing on the  gram m ar focus to practise 
other language skills as speaking and 
writing. Certainly, learners’ interpretive 
ability will also be paid  a tten tion  to du ring  
the process. It m ight be rew ard ing  because 
the level of difficulty is not too  m uch above 
the students ' norm al reading proficiency dnd 
the content is both  interesting and  relevant to 
the students ' background know ledge. This 
will encourage studen ts to ge t personally
involved in and  bu ild  their ow n
interpretation a t a basic level. Speaking and 
writing, furtherm ore, offer them  a chance to 
drill in the language arid to express their 
o u tp u t ability. P u t it in another w ay, the text 
can give them  valuable opportun ities to use 
and develop such sub  skills as deduction  of 
m eam ng from linguistic an d  situational 
con tex t relating text to know ledge and 
experience of the w orld , respond ing  to te x t 
creative w riting, etc. Beside skill

developm ent, the  sto ry  will also provide 
educational vaiue^ affectivc value, ind iv idual 
value and  stim ulus value as m entioned  in 
Brian Tom iinson's article {5|.

4. Pedagogic approach

C arter and  Long (quoted in Zafeiriadou, 
Ị6]) describe the three m ain  m odels rela ted  io 
specific pedagogic practices: the cultural 
model, the language model and  the personal 
growth model. The first tw o  m odels focus on 
the s tudy  0 Í literature w hile the personal 
growth model p u ts  an em phasis o n  the u se  of 
literature as a  resource, aim ing to the 
developm ent of language com petence and 
literary com petence, being better expressed 
in ten n s  of pleasure and  personal fuliillm ent. 
Rather, this m odel aim s to  "infuse a 
continuous love and appreciation o f literary texts, 
which would continue beyond the classroom. "

Furtherm ore, in this m odel, the  teacher is 
suggested to  play a role as an edu ca to r and 
an enabler for the transm ission of know ledge 
rather than  a trad itional possessor of 
know ledge w hose beliefs greatly im pose on 
students. This is m eant to m otivate and 
enliven s tuden ts in the classroom.

The lessor^ therefore, m ight be  designed 
into certain  tasks. The s tructure  o f the task is 
com posed of: i) specific goals o r outcom es; ii) 
som e inpu t d a ta  (in the literary texts); and  iii) 
one o r m ore related  activities o r procedures. 
In o ther w ords, the  task  fram e (Canh, [7]) is 
as the following:
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Preparation:
Pri^task (Warm-up): 
Task:
Planning:
R eport:
Post-task activity: 
Language focus: 
Language practice: 
Optional follow up:

Tcacher (and sometimes students) prepare some suitable materials before hand
To prepare students for the t a ^  to engage their attention
To give students the chance to take part in the activities
Students prepare their oral report of the task
Students present the report
For example, listening or exchanging the idcds among the groups
To raise students' awareness about target language
To give students some restricted written target language
To give students an opportunity ịo repeat (and hopefully improve) the task

A task; therefore, covers several skill areas, 
hardly just one, so Task-based teaching is a 
well-integrated approach to language teaching 
in general, and to the usừìg of literary texts in 
teaching language skills in particular.

5. S uggested  activ ities

There m ight be a variety of activities 
exploited from  literary texts. H ow ever, the 
rescarcher focuses on  the use of short stories 
to  tcach the language in an integrative lesson. 
Some practical suggestions should  be 
considered as below:

a) Strong lines (EUsabcth B. [bsen I8j)
- ShiHpnts arp roquired to read a short 

story before hand. In the class, how ever, they 
are not allow ed to look at the story w hen 
following th is acỉivity.

- In the class, teacher asks students to have 
d quick look at the whole story and underline 
"strong lines" that is the words and  expressions 
that they like o r that disturb ứìem.

- D ivide the class into g roups of three or 
four an d  ask  s tu d en ts  to share the strong 
lines w ith  o ther m em bers in their group.

Note: W hen sh a rin g , "strong lines" in 
class, s tu d en ts  m ay  discover tha t they often 
select the  sam e lines- that is, they all 
appreciate lines o f good  literary quality. In 
th is w ay, the  teacher can help  s tuden ts to 
identify  good  qualities in a literary text, 
w hich again  can benefit Iheir ow n writing.

* All the m em bers in one g roup  discuss 
and choose one "strong line" favoured by 
m ost m em bers (they can vote if needed.)

- Use the "strong line" as the title or the 
topic for an expressive piece of writing. For 
exam ple, w rite  your com m ents on  the 
sentence above.

(Note: All the g roup  m em bers are 
supposed  to contribute to the g roup 's  project. 
The teacher m ay help studen ts w hen they 
have difficulty in in terpreting the title o r the 
topic of their strong line.)

-Ask each group to report their project. 
M ake a class exhibition ii possible.

b) Storỵteỉỉing
• S tudents are required to read the short 

story before hand.
- The teacher picks u p  10-15 words from the 

passage. Write the words (in ửie sequence of 
occurrence m the text) on the board. For 
example.

1. news
2. killed
3. m essage
4. loitered
5. iarm house

6. knock
7. gentle
8. b lurted
9. nightgow n
10. bang

{The C om  p/anfiw^-Sherwood A nderson)
• G ive s tuden ts one m inute to m em orise 

the words.
• Cross o u t all ửie w ords. A sk studen ts to 

rew rite the w ords in order w ithin  1 m inute.
- Check studen ts’ w ord  list. Those w ho 

can w rite the  m ost w ords are the wm ners. 
(Gifts should  be available in this activity)
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- Note: in fact, one effective w ay oí 
memorising dll the w ord is that students pu t 
the words in sentences related to the passage. If 
so, they can recall the content of the passage.

- Ask studen ts to tell the content of the 
passage (they can w ork  indiv idually  o r in 
pair/group works)^ using the w ord  lists. 
Then, ask them  to write.

- Optional***: Ask studen ts to use the 
w ord  list to  m ake u p  a new  story. It w ou ld  be 
m ore challenging if the teacher asks them  to 
w ork  in pairs and  each pair creates 2 stories 
by using the w ords from top  to bottom  and 
from bottom  to top. S tudents should  m ake 
use of their imaginaHon. For exam ple:

S tudent A: "Last night, I got a terrible 
piece of new s. M y beloved pe l b ird  got killed 
by a neighbour s fierce cat...."

S tudent B: "I w as sleeping last n ight w hen 
I w as suddenly  w oken u p  by a bang . I got o u t 
of m y bed and w en t into the  kitchen to see 
w hat happened. There I saw  a s tranger in a 
w hite nigh tgow n..."

-A sk  studen ts to tell their stories (The 
class m ay choose the  best stones). A sk them  
to w rilc their ow n story as a hom e iddk.

c) Cap filling
- S tudents are required to read  the story 

before hand. In the class, how ever, they are 
no t allow ed to look at ứ \e story w hen 
following this activity.

• Tcacher prepares another copy of the text 
in which there are som e gaps for the students 
to fill in. The gaps can be passive vocabulary, 
adjective vocabulary, etc so that students will 
have a chance to revise the lexis later.

• Ask studen ts to fiii in  the gaps, 
exchange the answ ers in pair/group.

Rem ind them  of the related 
gram m atical focus.

• Give them  a chance to drill in the 
language/gram m ar if  possible.

Example:

Teacher can leave ou l the relative 
p ro n o u n s {who, zohich, where, when...) or 
adjectives o f describ ing the people (Later, ask 
s tu d en ts  to  use those adjectives to describe 
the characters in the  story.)

d) Storylines ( A llan M alleỵ, Ị9Ị)
- S tu d en ts  are  n o t provided w ith  the  text 

before the lesson.
- From  each p a rt of the  stoiy, select o n e  or 

tw o  key sentences, that is, ones w hich g ive an 
ind ication  of the  storyline. W rite ou t these 
sentences in o rd e r  and  m ake them  u p  in to  a 
task  sheet. If teacher w ishes to m ake ứ\e  
activ ity  sligh tly  easier, he/she could also  add 
the  op en in g  p a rag rap h  an d  the ending.

- A sk s tu d en ts  to w ork  in g roups of three. 
G ive each g ro u p  a copy of the task  sheet. 
S tu d en ts  d iscuss w hat they th ink  happen  in 
the  story, an d  find  a possible explanation  ior 
each of the  sentences.

- The g ro u p s  com pare their different 
versions of the  sto ry

- C lass discussion: A sk the class to call 
o u t  those sentences from  the story which 
they  found  m ost difficult to  explain. Let them  
com pare th e ir  suggestions, f in a lly  reveal 
w h at actually  hap p en ed  in the story.

- N ole: A lthough  the  activity is best 
su ited  to  unfam iliar m aterial, it can also be 
u sed  as a form  of m em ory  test to refresh 
fam iliar texts, a n d  it is particularly  suitable 
for rev ising  se t w orks o r texts w hich m ay 
featu re  in exam ination.

This activ ity  helps to overcom e one of the 
m ain  d ifficulties o f w orking w ith literature in 
class: ho w  to  deal w ith  longer texts. Here, the 
s tu d en ts  are  in a sense o f  sk im m ing through 
a  longer text w hich  they  m ay read  later on 
th e ir ow n. Teacher w ill find o u t tha t the 
in terest a ro u sed  is usually  great and  th a t  by 
the  en d  of the  activity, the s tuden ts actually 
w a n t to read  the  w hole text. This eagerness to
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know w hat happens is no t easily  aroused  
when studen ts are sim ply asked to  plod 
through the text page by page.

• O ptional*^: th is activ ity  can be
modified into a Prediction G am e. The teacher 
reads/plays the tape of a part of the  sto ry  and 
stop to ask s tuden ts to guess w h a t the  au tho r 
is going to w rite  about, w hat h ap p en s  next. It 
w ould be m ost useful w hen s tu d en ts  are 
asked to predict the  ending. Later, they will 
have a chance to com pare th e ir w orks w ith 
Ihe original texts. A Follow -up activity m ight 
be the oral sum m ary  of the s to ry  or ano ther 
ending. If the  s tuden ts are g rea tly  in terested 
in the activity, then the teacher can ask ỉhem  to 
write any part of ứie story in their ow n words, 
or change the plot at any part they like.

e) Creative w riting (as Home Tasks)
O ften, the hom e task sho u ld  be a piece of 

creative w riting. Teacher m ay ask  s tu d en ts  to 
w rite w hat they feel and  respond  after 
reading the story. This is som e w h at like 
asking about their personal in terpretation . 
Plot sum m arizing is also a good  idea as Paula 
VVilloquel M aricondi [10] stales; ’T h is  
dssignm cnt is both a record a n d  an act OÍ 
understanding." A nother hom e task  m igh t be 
s tu d en ts  research on  the a u th o r o r their 
com m ents on  som e strong  lines. For instance. 

Comment on the last scnlerĩce o f  the story. 
Create a new version from the crrdifig o f the story.

6. C onclusion

In this article, the  au tho r h as ju s t m ad e  an 
a ttem pt to express h e r personal philosophy

for using  literary texts m  language learning 
classrooms, basing on her real w orking 
condition. It is undeniable tha t even w hen 
the texts are m ainly used  for skill 
developm ent in the  lessons, the holistic value 
of literature is to be discovered to the most 
possible extent as in Baurain's opinion: 
"Knowing w hat your s tuden ts need, w an t 
lacky and  desire in their s tudy  of literature is 
a  key of succcss" [11].
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Sử dụng ngữ liệu văn học 
trong giảng dạy các kỹ năng thực hành tiêhg

Nguyễn Thị Thơm Thơm

Khoa Kgôn n g u  và Vẵn hóa A n h  - M ỹ, Trường Đại học Ngoại ngử,
Đại học Quõcgia Hà Nội, Đtrờng Phạm Vãn Đong, Cau Giâỵ, Hà Nội, Việt Nam

Bài v iê \ trình bày giá trị tiềm  năng của việc sử  dụn g  n g u  liệu văn  học trong  g iâng  d ạy  các kỹ 
năng thực hành tiếng và các tiêu chí lựa chọn ngữ  liệu văn  bản phù  hợp với chương trình  ngoại 
khóa cho sinh viên năm  th ứ  I Khoâ N gôn ngữ  và Văn hóa A nh - Mỹ, T rường Đại học N goại ngữ, 
Đại học Quôc gia H à Nội. N h ữ n g  phân  tích này  rất quan  trọng trong  việc góp  p h ần  xẳỵ d ự n g  các 
bài học hâ'p d ẫn  hon^ g iúp sinh viên ph á t triển các kỹ năng  ngôn  ngữ, tính tự  giác trong  học tập 
và cả sự  tự  tín và tư ơng  tác vói các ngữ  liệu văn  học vốn vẫn thư ờng  đirọc coi là khỏ tiếp  cận. Bài 
bao  củng đưa ra các phư ơng p h áp  giáo học pháp  cơ bản  và có tinh  ứng d ụ n g  nhdt đ ịnh , đổng 
thời cung cap n h ữ n g  hoạt độn g  giáng d ạy  cụ th ể  đã  được lựâ chọn và áp dụn g  hiộu quá cho sinh 
viên năm  th ú  nhâ't cũa Khoa cũng n h ư  vói m ột sô đôi tượng học viên khác.
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