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A b stra c t. T h is  p a p e r  dcMÌs w ith  Ih c  d o m in iỉt io n  o f  c tim m u n ic a iiv c  la n g u a g e  to ach in g  (CLT) w h ich  
hỏs b e c o m e  p o p u la r  in  te a c h in g  fo ro ig n  la n g u a g e s . H o w e v e r , I h e  a p p lic a tio n  o f C L T  h a s  ca u sc d  
díííícuitics for stuiionỉs, Icnchcrs iitui a d m in is tra to rs . W ithin the  scopv o f  this paper,  only teachers 
aro m o n tu m e d  so thilt we can S01.‘ n p o r t of te a c h in g  is su e s  when C L T  is intr<HÌua*d. rho paper a lso  

m o re  re se a rc h  sh o u ld  c o n d u c te d  b a s e d  u p o n  th e  fac to rs o f  s tu d e n is  a n d  a d m in is tra to rs  

m  o rd e r  th a t  vve cnn ta k e  p ro p e r  s te p s  in  In n g u a g c  t r a in in g  in  th e  co u n try .

1. In troduction

English, Iindcniabiy. lias bocome a 
p lu 'n o m L * n o n  in  Ih o  w o r l d  lU id i t  is  i r r e s i s t i b l e  

L in g U tig o . I t  s p r e a d s  t h e  f i s o  c o n t in c n L s  l i k e  a  

mngic power. According to Crystal (as citod 
in  \^rW :^y  |1 Ị ) ,  «pv«*rAl m . i jo r  w h i r h
I g n i lo  the spread of English arc colonialism, 
spoil kiT migration, nnd new technology 
created in English-speaking counlrics. He 
c l^ i im s  t h a t  o t h e r  i n t e l l e c t u a l ,  e c o n o m i c ,  c in d  

cultural factors also play some roles in ihis 
flow of English influence on o ther countries 
cKross the globo. There are approxim ately  70 
countries which consider English nn official 
language. The totn! esUmatưd n u m b er  of 
[inglish speakers roaches 580,OCX),000, not to 
m enhon  o iher countries which chcx)se
i-:nj>lish Ihcir foreign language with an 
osHmated 750,000,000 spcMkers.

• T d .: 84*4-8337325 
E -m ail: k h o aan h v ie ti?> ’ahoo ,com

In order Ì0 maintain its strong spread, a 
certain system involving methodology and 
teaching staff will have to take the 
responsibility. Looking back Ihe history of 
language toaching, we have experienced 
differenl approache.s, namely the G ram m ar 
Tmn'^lAtion Appm nrh. th r  nin*rt Mpthnd, thp 
Audiolingualism, and most recently 
Communicative Language Teaching (CLT). 
CLT owes its populiirily to the spread of 
English and it is supported  to be a dom inant 
approach in English Language Teaching 
(ELT). This issue will be further dealt w ith in 
the section of impurialism of CLT.

2. Body

2 .2 . VV7ini is  lin ^ u i^ tic  im perialism ?

The powerful spread of English rem inds 
us of a linguistic imperialism. Phillipson (as 
cited in Pennycook (2001) Ị2Ị, defines English
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linguistic imperialism in the w ay  that "[t]he 
dom inance of English is asserted  and 
m aintained by Ihc ostabMshmenỉ and 
continuous reconstiỉulion of s tructura l and 
cultural inequalities between English and 
other languages''. To illustrate this view, 
C r y s t a l  ( a s  c i t e d  i n  M c K a y ,  2 0 0 2 )  s t a t e s  t h a t  

there are  12,500 international organizaiions, 
85 % of which consider English an official 
use. Approximately 85 % of ih e  w orld  film 
m arkets are controlled by the U nited  States of 
America. 99% of the pop g roups in English 
arc  listed in the enc>xlopedia of music. The 
w orld 's  electronic information in English 
accounts for about 80%. English is used  in 
schools in m any countries. To sum  up, 
English penetrates into different areas of 
politics, economics, culturc, and  society.

2.2. V ie imperialism o f communicative lantỊuage 
teachhỉịỊ

To begin with, I would like to  focus on 
the developm ent of CLT. Com m unicative 
language leaching can be regarded  as a 
phenom enon and a Rreat achievpmpnt in thp 
search for better approaches, Savignon (1991)
[3] attributes the increasing nu m b er  of
im m igrants and workers in Europe, the  neo- 
Firthian system, writings of Jurgen H aberm as 
(1970, 1971), Hymes (1971), Candlin,
Edelhoff, and  Picpho (1978), H alliday (1978), 
to the birlh of CLT. CLT is also based on  the 
M onitor Model, an "inf]uentìal m odel of 
learning in the second language literature" 
by Krashen (S.M. Gass and L. Selinkcr (2001)
[4]). McKay (2002) stales that C L T  gains its 
popularity as a contrast to audiolingualism 
totally basing on behaviorisl view of language 
learning and focusmg on form of language 
rather than its meaning. CLT is a 
communicatìve approach and its ultimate goal 
is to develop to communicative competence.

CommunicaHvc competencx’ includes 
grammatical comfx?tencc, discoursi' 
competence, s(x:iolinguistic competence, and 
discourse compctcnce (Hymcs ÍÌS citcd in 
Siivignon, 1997 [5]).

According to Tollefson (1991) J6], the 
spread of English is related Ì0 'm odernization 
iheory' which claims iha i "W eslcrn socielie.s 
provide the most effective m odel for 
'underdeveloped ' societies a ttem pting  to 
reproduce the achievements of 
'industrialization ' Holliday (as cited in 
McKay^ 2002) argues that the spread  of CLT 
is  a  v i v i d  p r o o f  o f  m o d e r n i z a t i o n  t h e o r y .  

McKay (2002, p. 109) states, " ... English has 
spread because of the trem endous interest in 
learning the language, so too in m any eases 
CLT has spread  not only because of thi‘ 
promotion of the approach by western 
specialists bu t also bccause educators in these 
countries have advocated its adoption." Ho 
also adds that CLT prom otion has been 
strengthened by ''the tendency to extend the 
assum ptions of Inner Circle (countries whero 
English is a dom inant language] about 
English to other countries" (p. 118) and  bv a 
large industry of textbook thal is in favour of 
communicative approaches. Savignon (2003) 
[7Ị holds thal CLT is being «ipplied and 
applauded  bv a num ber of countries, namely 
Japan^ Hong Costa Rica, Taiwan, the*
European Union, not to m ention countries 
where English is regarded as the first 
language an d  second language. Some 
rescarchers even view CLT as an evenỉ of 
“pedagogical imperialism".

2.3, Possible resistance from  teachers agaitĩSt CLT  
hi Vietnam as an EFL context

Vietnam is not an exception from the 
spread of English and CLT. Since the 
introduction of dot moi (renovation)
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implemented through the open-door policy, 
English has gained its priority over other 
foreign languages, namely Russian, French, 
and  Chinese, because the Vietnamese Party 
and  State realise its significant role in 
modernisation and industrialisation. At the 
C e n t r a l  P a r t y  C o m m i t t e e  o n  e d u c a t i o n  in  

December 1996; English was officially 
regarded as the first foreign language to be 
taught in schools. In addition, m ore people 
both young and old learn English for several 
reasons, nam ely job-seeking, travelling, and 
further education. In brief, English can bring 
them a better life and bright future.

In the field of English teaching, Vietnam 
has experienced a gradual shift from the old 
trndition w ay of teaching to m ore up-to-date 
ones. Com m unicative Language Teaching is 
in the list of new  w ays of teaching, Many 
schools and  univers it ies nre a t tempt ing  to 
employ CLT into syllabus design; 
oxamintitions, and  teaching- However, these 
atlompts face resistance from language 
policy-makers, resedrchcrs, teachers and 
lonrnors, Within the scope of the paper, I
VN w u U  like* I h e

iigtiinsl CLT from UMchers in Vietnamese as 
nn EFL conlexl. 1 will deiil with ỉhe teachers' 
misconception of CLT, their methodology, 
the rela tionship  a m o n g  them, the relationship 
between teachers  a n d  learners, tcachcrs '  
training program , and their salary.

• Tcachers' viisconccfHiou o fC LT
Since the birth of CLT, communicative 

competonce has been further discussed by 
S a v i g n o n ,  C e l c e - M u r c i a  et al ( i n s p i r e d  f r o m  

Canale and Swain), Bachman, and Brown. Il 
is interpreted in different perspectives. Salo 
& Kteinsasscr (1999) (8] state that different 
interpretations of CUT are originated from 
Ihese different perspectives, Therefore,

misconception of CLT is inevitable. 
According to Thom pson (1996) [9]  ̂ the 
misconception is that CLT means not 
teaching gram m ar, teaching only speaking; 
completing pairwork, and  expecting too 
m uch from teachers. To some exỉent, it is also 
t h e  c a s e  w i t h  s e v e r a l  t c a c h e r s  i n  t h e  E n g l i s h  

D epartm ent of V N U  - CFL (Vietnam National 
University, Hanoi - College of Foreign 
Languages). Before CLT was introduced, 
g r a m m a r  h a d  b e e n  t h e  m a i n  d i s c u s s i o n  i n  t h e  

classroom. Teachers taught g ram m ar and 
learners learned English through gram m ar. 
However^ w h en  the Department changed its 
policy of language  teaching, CLT was given 
top priority. All the teachers in the 
D epartm ent had  to and still have to adjust 
themselves to the  new tendency. G ram m ar is 
no  m o re  t rea ted  as an impor tan t  par t  in the 
classroom. W hat the teachers are trying to do 
is increase the students ' talking time. Among 
new and old-fashioned teachers, there is a big 
challenge because thev actually do  not know 
w hat exactly CLT means or they only have 
some general idea aboui Cl-T. O ne of my
i . u l l e a g u e s  :><iyí5 i t  i:> b e l ieV L 'd  " l l i c  m j i n

function 0 Í language is to com m unicak ' and 
the m ain p u rp o se  of language teaching is to 
help s tuden ts  com m unicate in English'' and 
in practice it focuses on "language? skills 
ralhcr than on language knowledge; 
com m unication tasks." A nother one says 
CLT means:

Teaching ìart‘Ịua<ịe usin^ the approaches so 
that students w ill be able to use the language in 
the real communicative situations, meamng 
teachin<^ xvith focus on ìatiịpỉage functions rather 
than the grammar, using more simulations, role 
pỉays, and games.

A nother op in ion  is that 
/ understand C LT as the lan^Ịuage teaching 

method which sees the aim o f language teaching
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as for the purpose o f meaningful communication, 
and language as the means fo r  that puryose. The 
focus o f ỉan^ua<ịc therefore, is ort the
language in use with all the 's tu f f  that go "with if 
like ìinỊ^uisiic Ờ  $ocioiinguistic knơioìeàge, 
communication sirateịỊÌe$, etc. rather than on the 
language hy itself.

- Teachers' methodology
Traditionally, teachers are considered to

be the m ost powerful person and the centre 
in the classroom. This viewpoint is 
influcnccd by  Con fu d a n  ideology. Le (1999)
(10) states the environm ent of English 
learning in Vietnam can be  com pared to "a 
cultural island where the teacher is expected 
to be the sole provider of experience in the 
target language". Hall (1998) [11] states:

"Teachers w ho view themselves as 
leaders of communities of inquiry, w ho view 
s t u d e n t s  a s  a c t i v e  a g e n t s  i n  t h e  l e a r n i n g  

process and  thus take their involvement 
seriously, are m ore likely to engage their 
s tuden ts  in intellectually challenging 
interactions. Teachers w ho  perceive 
themselves as authorities of know ledge and 
s h j H p n U  a s  r p r i p i p n u  o f  t h p i r

know ledge are more likely to use the 
s tandard  I-R-E. (I: Teacher iniiiates; R: 
S tudents  response; E: Teacher evaluate!^]''.

Undeniably, the model of I'R-E is still so 
po p u la r  in the majority of Vietnamese 
teachers. In o ther words, the teacher-centcred 
approach  still plays a key role in language 
teaching. M eanwhile, CLT (Savignon, 2003) 
by definition regards learners as the center in 
the classroom. Therefore, there exists a 
potential conflict between I-R-E and CLT.

- A m ong teachers
H argreaves (1992) [12] claims, "teachers 

do  not develop their strategies and  styles of 
teaching entirely alone... O ver the years 
these colleagues develop w ays of doing 
things, along with whole nelw ork  of

associated educational beliefs and  values in 
response to ihc characteristic and  recurrent 
problems and circumstances they face in 
their work".

The cultures o f leaching which Hargreaves 
(1992, p. 217) defines as "beliefs, values, 
habits and  assumed ways of do ing  things 
am ong the  communities of teachers" has a 
powerful effect on teachers. CLT is not really 
a popular thing for old teachors w ho  have 
still applied the G ram m ar Translation 
m ethod and those w ho begins leaching and 
are eager to apply new  things into their 
teaching m ay face resistance. In o ther words, 
there is clearly a pedagogical conflict 
between tcachcrs using traditional m ethods 
and those applying new  methods. 
Paradoxically, the old experienced teachers 
have a very powerful influence on the new 
inexperienced ones.

From m y observation, the idea of sharing 
teaching materials and  experience among 
teachers is still not taken into serious 
consideration. Several explanations can be 
made. Possibly, Vietnamese tcachers are 
living in the world of competition. They want 
to be the best teachers and  regard w hat they 
know about language and  teaching as a 
secret. O r  no  precedent of sharing among 
teachers has been created. It is also likely ihữỉ 
sharing is not really im portanỉ in the 
teachers' mind.

Worse still, teachers feel uncomforiable or 
reluctant w hen their colleagues attend Iheir 
class. Teachers only let others to attend their 
lessons w hen ih cy  are dose  friends or when 
they have to sit for examinations or when 
they are inspected by educational officials, 
CLT (Savignon, 1997) requires teachers and 
students to build a com m unity  of learning 
and teaching where there is no iear of failure 
and where sharing is for coưưnon interests.

- Teachers and students
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In the classroom, teachers and  students 
interact so  Uiat teaching and learning can 
ttiko pUico. Teachers have to deal with 
different iypcs of students. The main duty of 
teachers is to design activities Ì0 cater their 
students ' different levels of proficiency, 
needs, and inlercsb. Sincc CLT Wâs 
inUodua'd, the teacher's roles hnve boi'n tnken 
into consideration. Brec‘n and Candlin (citcd in 
Richards <ind Rodgers (1986) |13]) claim:

'T h e  U\ichor hos tw o  main roles: the first 
role is to fiicilitatL* ihv communication proccss 
between nil piirticipnnts in the classroom, 
nnd between these participants and ihc 
various activities and  texts. The St'cond role is 
to act as tin indepcndont participani within 
iho Ictirning-leachinj; g roup .. .  A third role 
for the* iciichcr is thiit of researcher and 
lenrner, with m uch lo contribute in terms of 
appropriate know ledge and abilities, actual 
and observed exporieticu of the nature of 
learning an d  organi/iilional ccipcicitios."
(.L* (1999) slates:

"In general, s tudents of tng lish  in 
Vietnam fill! into ihree major cMtogories in
ỉ c r r i ì b  OÍ no cd ? > .  bc n t u *  VJL'W L n | ; l i ^ l i  d  l iK)l

tor mure tittr^icHvc and lucrativ e employment 
npportunilic's; others noed c\ S()('d knowledge 
of English Ì0 s tudy  furihor at univorsiUcs or 
^'olloges. Till* majority of students, however, 
kwrn  English just to pass Ihe national 

These studonỉs do  not have an 
obvious communic.iỉivc need. All ihey need 
is a sufficiently good know ledge of gram m ar 
and vocabulary of the tiirget language to pass 
ihc nation^il gram mnr-basod «ind norm- 
r c f c r c n c o d  e x i^ m i n a t i o n s ."

The problem  that CLT teachers often face 
is w hen  I heir learners have no 
com m unicative needs. CLT (Savignon, 1997) 
is a com m unicativc approach which aims at 
developing communicative competence

(including grammatical compctence, 
sociocultural competcncc, discourse 
compctence, and  strategic competencc). My 
colleagues w ho  arc so in favour of CLT often 
complain that their s tudents  tend to treat 
communicativc activities as gam es and  from 
ihis point of view ỉhey do  nol seem to learn 
anything in o rder  to pass Ihe examinations- 
U nder this pressure, many teachers resort to 
traditional methodology. They provide 
students  vviỉh knowledge of g ram m ar and 
gram m ar exercises dominate the classroom 
environment.

CLT can also be described as a learner- 
centered approach and W cimer (2002) [14) 
argued that whL'n applying this approach, 
teachers m ay face resistance from students. 
Take my case ciS an example I have been 
teaching English at the College of Foreign 
Languages -  Vietnam National University, 
Hanoi far nearly 6 years. The college's m ain 
function is training tciichcrs iind inierpreters. 
Once, 1 applied the technique “Let your  
studcftts teach ilicir class" proposed by O gaw a 
and Wilkinson (1997) (15] in the class of 24
i l l . W e l l  a1us,Ìc i i ỉ 9 tu  iv n c v v  a i t i i

Iciiming environment. [.atcT on, Ĩ held both 
positive nnd negative feedback. Belter 
sludonts said ỉhcy loved the <ictivity bcciiuse 
it gave them a chancc to prove themselves. 
Others complnined that they had more work 
and difficullies in carrying out the activity and 
ihey were even frightened of it.

• Tcaclwrs’ lan<ịua'ịt iraittitt*;; ịĩro^^ram
Usually; teachcrs' training program s are 

held M different levels of educational 
institutions, namely schools, universities, 
municipal/provincial D epartm ent of 
Eduaition  and Training, and Ministry of 
Education and Training. Besides, there are 
several foreign-funded educational 
organizations such as UNESCO, British
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Council, IDP, which also offer seminars, 
workshops, conforences, and teaching 
materials. In genera l  VN’hcn they take part in 
these programs, CLT is not only the issue 
that is discussed. Rather, a siructural 
curriculum  still holds its irreplaceable role. 
Even w hen CLT receives attention, it is not 
dea r ly  expressed. It can be said lhat Ihore 
have been no large-scale discussions on CLT. 
This situation is just the same as that of 
Australia where Sato and Kleinsasser (1999) 
conducted Iheir survey into the practical 
understanding  of CLT. They claim, 'Teachers 
w ho  attended a teacher developm ent course 
gained some idens about CLT bu t did not 
seem to have very thorough explanations of 
w h a tC L T m e a n r  (p.511).

- Teachers' salary
Salary for teachers is a b ig  issue in 

Vietnam. Even though their salary ranks the 
sccond in the list after military officers. 
However, the salary is not enough for their 
living, lei alone their teaching career. 
Tcachers' salary varies from the elementary 
level to tertiary level, O n average each 
t p a r h e r  A f r o m  V N O  1 ,0 0 0 ,0 0 0

to VND 4,000,000. Because they have to work 
extra time or extra job to c*irn m ore money, 
they d o  not spend sufficient time on thcir 
lesson plan, scientific research, and  olher 
training programs. This problem is shared by 
Pham  (2006) |16) w ho claims thai he has to 
earn  extra money as a freelance translator 
because of ihe m odest salary as full-time 
lecturer al the university, which leaves him 
little time to carry ou t rcse<irch. CLT requires 
teachers to be engaged seriously in teaching a 
language. Tcachers not only prepare lessons 
before the  classroom, teach du ring  the lesson, 
bu ỉ also get contact with learners outside the 
classroom. To m ake the m atter worse, CLT 
teachers have to reproduce the activities 
which d o  not carry any communicative

purposes  in the book- Glisan & Dreschcr (as 
ciled in Kloinsasser (1996) Ị17Ị claims:

. despite today 's  w idespread 
acceptance of teaching language ior oral 
com m unication, current textbook g ram m ar is 
still d reflection of classical gram matical rules 
b a s e d  o n  f o r m a l ,  w r i t t e n  l a n g u a g e " .

In brief, within their inadequate salar>' 
teachers will find it a big challenge to apply 
CLT.

3. C onclusion

So far I have argued that CLT is an event 
of pedagogical imperialism. However, it 
faces resistance from ỉeachers in Vietnam as 
an  EFL context because of their 
m isconceptions of CLT, their methodology, 
the relationship am ong tcachcrs and  between 
teachers an d  students^ their training program 
an d  salary.

This paper  hopefully gives language 
policy-makers food for thoughỉ in Vietnam 
before thev introduce the communicative 
curricu lum  inlo langua)je classroom. They 
should pay due attention \o  the prcscni 
situation of teachers. The unanswered question 
is w hat should be done to increase the quality 
of loachers' profession and their life. The  paper 
also helps raise teachers' awareness of applying 
CLT. There are slill risks they have to facc 
inside and  outside the classroom.

The paper  also suggests that future 
rcscarchcs should be  conducted into the 
possible resistance against CLT from 
language policy-makers, researchers, and 
learners so thai a com prehensive view of CLT 
will be formed. Tho future of language 
teaching in Vietnam will experience 
trem en d o u s  changes in the flow of 
m ethodology. CLT globally can be 
considered  a iashion. However, w hen it is
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placed in lo a local context of a specific 
country, m uch still needs to be done. 
Undeniably, w hether or not any  approach 
proves effective depends so m uch on a 
harm onious combination of policy-makors, 
researchers, teachers m d  learners in a 
s p e c i f i c  c o n i e x t .
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Sự bành trướng của phương pháp dạy học theo đường 
hướng giao tiếp và những khả năng chông lại từ phía giáo 
viên Việt Nam trong bôi cảnh tiêhg Anh là một ngoại ngữ
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K h o a  A n h  V iộ t

Khoa Ngôn ngữ  và Vđn hoá A n h  ‘ M ỷ, Trường Dại học Ngoại ngữ,
Dại học Quôcgia Hà Nội, Đường Phạm Văn ĐônịỊ, Câu Giâĩ/, Hà Nói, Việl Nam

Bài viê't này đ ể  cập tới sự  thống trị cúa việc giảng dạy  ngoại ngữ  theo dư ò n g  hướng giao tiếp 
(CLT). Đây là m ột trong n h ử n g  xu thé phổ biên ữ o n g  việc d ạy  ngoại ngữ  hiện nay. Tuy nhiên 
việc áp  d ụng  đ ư ờ n g  hướng này  gặp  phái n h ữ n g  khó khản  xuất pháỉ từ phía giáo viên, sinh vién, 
và người q u àn  lí. Trong khuỏn khồ bài viết này, yếu  tô g iáo viên sẽ được bàn đến  đ ế  chúng ta 
thây m ột phẩn của bức tranh  giáng dạy khi áp  d ụ n g  đ ư ờ n g  hướng này. Bài vic't cOng gọi ỷ 
n h ữ n g  nghién cứu tiếp theo liên quan  đến s inh viên và ngưòi q u ản  lý đ ế  chúng ta sẽ có những 
bưóc đ i đủn g  đắn  trong việc đào  tạo ngoại n g ữ  trong nưỏc.


