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A b s tra c t. T ho  fin d in g s  fro m  th e  q u e s t io n n a ire  s u rv c v  c o n d u c tc d  a m o n g  100 in s tru c to rs  0 Í E n g lish  
m  V ie tn a m  a b o u ỉ th e  rc a d m g -q u e s tio n  d e s ig n  fo r  th e  in te rm e d ia te  so lic ited  th re e  w orth-n i> t ic ing  
issu es . F irst, th o  d e s ig n  <iims m a in ly  to  d e v e lo p  in  s tu d e n ts  re a d in g  sk ills , la n g u a g e  c lc m o n ts  o r  
b o th . S eco n d , I h e  d e s ig n e d  q u o s tio n s  a r c  la rg e ly  o f re c a llin g  n n d  u n d e rs ta n d in g  th e  in fo rm a tio n  
(tho  lo w e r  level o f  c o g n itiv e  d o m a in , B o-lm n , 2006) a n d  leav e  a la rgo  g a p  o n  ihc  a p p ly in g , 
a n .ily s in g , evalU iiting  cind c re a tin g  (Ih c  h ig h e r  lev e l o f co g n itiv e  d o m a in , B o-linn, 2006). F inally , 
m u s t o f th e  in s tru c to rs  h a v e  y e t e s ta b lis h e d  a b a s is  U) a c c o m p a n y  th is  ta sk  T h c re /o re , th e  w rite r  
p ro p o s e d  ỉh c  a p p lic a tio n  o f R ev ls i'd  Bl(x>m's T a x o n o m y  (Pohl, 2000). L ite ra tu re  bodic’5 w ell 
d o c u m e n tc ti  its  e f iid o n c y  on: (1) p c rc c iv in g  a n d  p ro c e ss in g  th e  in fo rm a tio n , (2) g e n e ra t in g  th e  
in te re s t  a n d  m o tiv a tio n  m  le a rn in g , (3) b e tte r in g  th e  s p o k e n  a n d  w r it te n  c o m m a n d  of H ng lish , (4) 
n n d  cuIlivM ijng ch an ccs lo  a p p ly  th e  m io rm a tio n  to  c rc a tc  so m e th in g  now. Yet to  rea l i/C  th is  
npphc^itu»n, th e  w r ite r  h iid  k> in v e s tig a te  th e  n a tu r e  o f  each  level o f  co g n itio n , thL*n fo u n d  o u t a 
p rtìịv^r ỉnK‘rpn*t,ìtion  n í t'ijch  k*vt‘l ra th i 'f  th .in  the* n o v e l illea  o f B loom  Í1956) o r  ỉlio list o f  re la te d  
v e rb s  c o in c d  by  Vah\ (2000). B .ised  o n  thi.s in te rp re ta t io n , thu  w r i te r  buiU  u p  a se t OÍ q u e s tio n s  fo r 
ea c h  ic v f l . A p o rt fro m  s c a n n in g , s k im m in g , re fe r r in g  a n d  in fe rr in g  q u e s tio n s  (d iv id e d  a s  basic , 
in to rn u 'i i i i i t i \  .in d  .idv .inceii, sc a tto r in j; In a ll six  levels), th is  se t o lso  in c lu d e s  th o so  re la te d  to  
app ly ing ;, anil IV /m g, e v jilu a tin g  a n d  c re o tin g . u  is h o p e d  th a t I h is  se t o f cỊuestíons w o u ld  ra is e  th e  
inslriJCtiirs ' iJw orcness  o f  h ig h  lovoU o f  c o g n i t io n  in  th e i r  rc ad in g - tỊu cs t ío n  đ c s ín  a n d  th a t  it can  
s e rv e  o s  •! rc fo rn cc  list d u r in g  th u ir  n c c o m p lish in p  th is  job.

1. B ackground use the thinking skills thal he is try ing to
develop'' {P.l). Yet question design in 

According to Bo-Linn (1Ị, questioning  redding class has long aimed purely  to check
should be used  purposefully to achieve well- s tudents ' comprehension text by text (Hoang
defined academ ic goals. An instructor shou ld  [2]), And very a few of literature bodies have
" a s k  questions w h ic h  w il l  require s t u d e n t s  ÍO b e e n  d o c u m e n t e d  to  c n h a n c e  students '

thinking capacity and/or cultivate possible 
applications, regardless of academ ic or real-
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The same pattern also stages in ihe 
contcxt of Vietnam. My recent survey 
conducted wilh 100 instructors of English 
naUonwide bolh on-nnd offline soliciied 
many worth-noticing findings. When asked 
about the purposes that underlined ihcir 
designing reading qupstii^ns in class, u p  to 83 
respondents claimed either to develop in 
iheir s tudents reading skills, language 
elements or both. Only tw o raised some 
awareness of fostering students ' critical 
thinking. Though open-ended items were 
intentionally em bedded into the 
questionnaire booklet in a large property, no 
contribution on application of the given 
in fom ation  into the reality w as recorded.

It should also be noted that the target 
population have not yet established a well- 
proven basis to accomplish their design. 62% 
mainly based on the reading skills that their 
students had already ica rn t  41% on a ready- 
use sample 0 Í a reading test booklet o r  an 
authentic miitcrial, 18% on  the  typical 
features of the given text. Even five 
instructors admitted to rely on thcir ow n 
preferences. Therefore, their common 
c|UL*dliunb art* Icỉrgcly ai scanning (Ỉ00), 
skimming (87), surveying (34), unfamiliar 
vocabulary (32), reference and inference (22), 
and wise prediction (12).

In conclusion, question design in reading 
class has primarily involved recalling and 
understanding the provided infarmafion 
(lower-level of cognitive domain, Bo-Linn [1 ]) 
and  leit a lârge gap on npplying, analyzing, 
synihesizing, evaluating and  creating (high- 
level of cognitive domain, Bo-Linn [1]). In 
other words, this norm OÍ question design 
has directed students into a passive m ode to 
their process of language acquisition and 
thinking enhancement. The information they 
have perceived from the given text remains 
inactive and consequently unproducHve 
(Tarlinton [3]).

For all the reasons above, the auưior proposes 
the ideas of designing reading questions on the 
basis of Bloom's Taxonomy, which can bi' 
promisừig enough to ena>urage students to 
activate their high-level thinking skills.

2. O bjectives of the  Paper

The paper purports to revisil the 
literature bodies on Bloom's Taxonomy and 
i ts  e m p i r i c a l  a p p l i c a t i o n s  i n to  l a n g u a g e  
leaching. Through this vast background, the 
author would build up  a rcady-usc set of 
reading questions in accordance with the six 
cognitive categories of Bloom's Taxonomy. Il 
is hoped that this paper would raise 
instructors' aw areness of high-level thinking 
skills in their question design in reading class 
and that my established questions could 
serve as a reference list for instructors of 
English in Vietnam.

3. Bloom's Taxonom y

In 1950s, Bloom and his assistants 
developed the Taxonomy, a hierarchical system 
of ordering ứìinking skills from lower to 
higher, wilh the higher levels including all the 
cognitive skills from the lower levels- This 
taxonomy categorizes human cognitive domain 
into six thinking levels, aligned as follows:

Knowledge: Remembering previously
learnt materials, e.g., definitions, concepts, 
principles and  formulas.

C om prehension : U nderstanding the
meanings of remembered materials, usually 
dcm onstratod by  explaining in one's own 
w ords or citing examples-

Application: Using information in a new 
context to  solve a problem, to answer a 
question, or to perform anolher task. The 
information used  may be rules, principles, 
formulas, theories, concepts, or procedures.
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Analysis: Breaking a piece of materials 
into its parts and  explaining the relationship 
between parls.

Synthesis: Putting parls  together io  fonn 
a new whole, pattern or structure-

EvaluaHon: Using a set a criteria;
established by the students or spcóíied by the 
instructor, to arrive at a reasoned judgment.

(Bloom [4Ị>
In 2000, Pohl in his book "Learning to 

think. Thinking to learn" has changcd the 
terms that Bloom coined from the noun to 
verb form to depict these thinking skills as an 
aciivo  process for m ore accuracy. Also he has 
shifted the position of s y n th e s is  (creating) 
and eiH ihuition  (evaluating) as in his view 
creating should be the highest level of 
cognitive activity. His revised version of 
Bloom's Taxonomy w ould  be presented as 
hereafter:

Rem em bering: Recalling information 
Understanding: Explaining ideas or

cona'pts
A pplying; Using information in another 

iamiliar siluiition
AriAly7mg‘ Rrp^iktnjy informAHon inio 

parts to explore understanding’ and 
rolaHon ships

Evaluating; justifying a decision or 
course of action

Creating: Generating new ideas, producis 
or ways of viewing things

[5])
In 2001, Anderson and Kr*ilhwohi put 

evaluation (evaluating) and  synthesis 
(creating) lit the same leve l This idea was 
cilso supported  by H oang [2\, reasoning that 
though evaluating "requires full possession 
of the expert knowledge, lit] involves less 
Creative ' 'b rn in"  w o rk  than creatìng", ihen 
evaluating  could not bo beyond creating as in 
the origin version bv Bloom. She also added 
that th e  boundiiry betvv'een these tw o skills

proved to be vague, so they had bciter be 
categorized at ihe same level. Accordingly; 
their new version would flow like:

Remembering ^  Understanding 
Applying Analyzing Evaluating + 
Creating

The author, on the other hand, agrees 
with the revised version proposed by Pohl |5] 
with creating as the climax of human 
cognitive dom ain. It is obvious that 
evaluating merely presents the quality of 
judging the information, bu i yet producing 
something new . Therefore, he w ould  employ 
this classificaiion for his queshon design in 
reading class.

4. Benefits of D esigning  Q ues tions  on the 
basis  of Bloom's Revised Taxonomy

Literary works have documented 
abundance of benefits to question design 
based on Bloom's Revised Taxonomy,

a) This norm  of question design ensures 
appropriate coverage of a  variety of iypos of 
cognilivc dem ands  m ade on students. 
Nomvilly Ú would develop in students 
ihinking skills from simple lo complex (D. 
Vidakovic, J, Bcvis, M- Alexander Ị6Ị; T.T.. 
Surjosuseno, V. Watts V |7|).

b) It generates cognitive conflicts in 
students ' mind, which would then fertilize 
thcir crentiveness to cast to solve ii particular 
problem or complele a given Ulsk (D- 
Vidakovic, J. Bevis. M. Alexander Ị6]; 
Tarlinton Ị3]).

c) n  oncouragcs students to analyze and 
generate Ihe information rationally (Pohl Ị5]; 
B lo o m  [4j).

d) It aims students to apply the iniormalion 
loaded from the given text to a real-life situation 
and help it work for some purpose (Hoang [2]; 
Pohl [5]; Knutson Ị8)).



178 Nịiuycn Chi Due /  VNU lourỉtaỉ o f Science, Foreigti UìĩiguaiỊes 24 (2008) Ĩ75-Ĩ83

c) h  helps students d raw  connections to 
Iheir own experiences, which Ihen fosters 
their background and support an easier later 
recall (Hoang [2]; Schraw and Dennison Ị9]; 
Rinninger, Hidi, and Krapp Ị10Ị).

f) It enhances s tuden ts ' comprehension 
o n  t h e  g i v e n  tp x t  ( H o a n g  (2 ) ; K n u t s o n  [8]; 

Schraw and Dennison |9]; Rinninger, Hidi, 
and Krapp [10]).

g) If offers students a free room Ì0 think 
about and discuss w hat ỉhcy are reading 
(G ra ííỊ l l]) .

h) It fosiers a sense of shidcnt-sỉudent and 
studenl-teacher interaction in the target 
language, in which the attention is due paid to 
meanings rather than forms [2], D- Vidakovic J. 
Bevis, M. Alexander [6]; Graff [11]).

i) It conveys to students ihe value of 
flueni and  efficient reading since they can 
derive a sense of accomplishment from their 
progressively greater com prehension and 
m ore extended use of the text (Knutson Ị8Ị).

j) It forms in students situational interest 
and  encouragem ent to problem-solving 
(Knutson [8|; Hidi and A nderson [12Ị; 
Schiefele [13Ị)-

k) u  cultivates students ' motivation, 
interest and  m anner of reading (Knutson Ị8Ị; 
J.E.Brophy [14]).

These benefits are o f  convincing evidence that 
Bloom's Revised Taxonomy be a well-proven 
basis for question design in reading class.

5. A suggested Set of R ead ing  Q uestions  D esigned on the  basis o f  Bloom's Revised Taxonomy

Level 1. Remembering

Nature Further Explanaiion Qut’btion Tvpcs
Recalling Icamt information ’ Recall explicit details, main ideas 

(information elements)
- Scanning, Basic Skimming

* Recall sequence of facts and ideas
(liiiuniiaiiuii oidci >

- Basic Surveying

• Rccall reference and simple 
míorencv' (information linkage)

• Rcforcncc, Basic Inference

Level 2. Understanding

Nature Further Explanation Question Tvpws
Understanding the moaning of 
rcniL*m bored in format ion, usually 
demonstrated by explaining in 
nne's own words or citing 
examples

• Explain in one's own words or language
• Rdúto the remembered information with 
other a I ready-known informalion via 
examples, compare and contrast, and 
classification
• Identify the main ideas and organization 
of the information
• Infer and/or prodict

• ParaphrasingATranslating
• Exemplifying, comparing 
and contrasting, and 
classifying

• Intermediate Skimming, 
Surveying
• Intermediate inference
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Level 3, A p p ly in g

N a tu re F u r th e r  H xplanation Q u e s tio n  T y p es

U sin g  rc n ie m b c rc d  in fo rm a h o n  in  
•3 n e w  co n tex t to  so lv e  a problem ^ 
to  a n s w e r  a q u e s tio n , o r  to  p e rfo rm  
a n o th e r  task

- P e r s o n a l i z e  (o n e 's  d ec is io n  a t ỉh c  
s a m e  s itu a tio n )

- A p p ly  th e  information in to  a 
s im ila r  s itu a tio n

- A p p ly  th e  in fo rm a tio n  to  h a n d le  
a  p ro b lem , a q u e s tio n , o r a task .

• W h a t/H iiw  would VOII do if vou  
w e r e  i n  t h e  s a m e  s i t u a t i o n ?

• What/How would vo u  d o  in  a 
similar situation like....?

• Based on ỉho information in the 
text, w h a t/h o w  c o u ld  v o u  d o  to  
h a n d le  th e  p ro b lem , th e  qu estio n , 
or the t a s k .......?

Level 4. Analyzing

Nature Further Explanation Question Types
Breaking a piecc of irformalion 
ínỉo its parts for a better 
und^^r.stânding and cxpỉâining the 
relationships between I he part5i

- Dca)nstruct a whole (a piecc of 
information)

‘ Investigaic and Compare its 
ct>mponcnts

• Learn the relationships 
between ỉhc components

• R eco n slru c t th e  c o m p o n e n ts  
into the whole

. c o m p ^ ro  w ho io  w ifh  o fhor
wholes

• Lcam the relationships 
between Ihis whole and others

• How many elements in this 
concept or principle? List 
(Advanccd Skimming, Surveying)
- How can you explain this element? 
Is  i t  s i m i l a r  ÌQ? W h y ?

(A d v a n c e d  In feroncc)

• How do the elements link Ẩt work 
together?
(Advanced Surveying)
• How do tho clomonts shape the 
concept or principle?
(Advanced Surveying)
• ỉ*? thi*5 r o n r o p t  o r  prlnriplo s i m i l a r  

io7 Why?
(Advanced Infcronco)
• H o w  dcxis th is  co n cep t o r  p rin c ip le  
relate to?
(Advanced ĩnícrcncc)

Lcvl‘1 5. Evaluating

Nature Further Explanation Question Type's
Using a set a criteria, established by 
the sludents or spcci/icd hv the 
mslructor, to arrive a» a reasoned 
judgment

• Hypothosize

-  T o ^ i  t h e  h y p o t h e s i s

• judge and Critique the findings

’ Mdnipuldte the findings to make a 
decision or course of actions

- W h a t have you assumed about 
this conccpt or pnndplc?
•  y v h a t  would you do to test it?
- What findings do you have? 
How are they?
- Through these f in d in g s  what
conclusion and decision could 
y o u  m ak e?  __
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Level 6. C ree lin g

N a tu re F u rth e r  E x p lan a tio n Q u e s tio n  T y p es

P u ttin g  p o r ts  to g e th e r  to  fiirm  a • In v en t 0 n ew  idea “ C o u ld  y o u  b u ild  u p ...?
n o w  w h o le , p a tto rn  o r s tru c tu re • P b n  Ù p ro jcc t/scheriic • W rite  a propi)StiI fo r th is?

• Im p le m e n t th e  p ro joc t/schem c • C o n d u c t it w ith in  .-?

• Fitiali/X’ th e  p ro d u c t • W ra p  u p , R eport th e  p e rio rm a n o ? ?

6. A S am ple  of Reading^question Design on 
th e  basis of Bloom's Revised Taxonomy

This reading passage is extracted from 
"English for F.conomics" (Nguyen Xuan TTiom 
115]) and purports Ì0 be* designed on tho basis 
of Bkx)m's Revised Taxonomy as a demo 
b<x'>klet-

The EíỊuiỉihritím Price
1, Law of Domiind
Dem and is defined in economics as the 

am ount of goods and services ihai buyers are 
willing and  able to purchase at a range of 
different prices. Demiind in m ark e t  ns it 
d epends  on ihe behavior of buyers, is 
normally  nol fixed. Given fixed sum  of 
money, buyers  always expect to buy a 

q\tnntity or given A fixed
am oun t of goods, buvcrs always expoci io 
pay ỉhe Icíist sum  of money. Demand is 
therefore grctiter at CÌ lower price thcin ihM  at 
a higher prico. The Inblc* below presents the 
s tuden ts ' dem and  for Chocolate Chip Cookie 
at different prices:

A t a  p ricc  of S tu d e n ts  w ill bu y

$  60 each 100 cook ie

$  50 each 400 cook ic

$  40 each 700 cookio

$  30 each tlOO cook ic

$  20 eoch 1600 cook ic

$  lO c a c h 2300 a x )k ic

law states that tho quantity  of goods and 
services dem and  increases and  decreases in 
the opposite direction from the changes in 
the price-

2, Law of Supply
Price will also affecl the supp ly  of an 

item. In economics, supply is the of
goods or son'iccs offered for sale at a range of 
prices. Below is Ihe tnbk’ revealing ihc 
quantity the prcxlucer of Chocolate Chip 
Cookie w ould  offer at different prices:

A t a  prlcL* of P ro iiu cc r w ill o ffer

s 60 each 1800 cCH)kic

$ 50 cach 1600 ctK>kje

$ 40 oach 1400 c(K)kio

$ 30 each llO O cíX ỉkiu

s  20 OdLÍÌ /UU aH)Kic

S lO o n c h 100 ciH>kio

This idea is so im portant that economists 
have defined it into the Law of Demand. This

As you can sec from the table, the priKÌuccr 
is willing \o provide many more cookie a I the 
higher prices ihat at the lower prices. 
Economists explain ihis as iho Law of Supply. 
This law states that supp ly  increases «1S prices 
incrcaso and decrease as prices decrease.

3, Equilibrium Price
It should also be noted that at the price of 

$30, dem and  is eqưal to supply. At lhat price, 
both Ihe producer and  buyers (students) arc 
happy to sell and  buy 1100 cookie. 
Economists call $30 the equilibrium price.

Baso on the information in Ihe reading text 
above, answer briefly the questions below.
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l . R c rc m b c r ln g

2. U n c c rs in n d in g

3. A p p ly in g

4. A n i.ly /in g

5. BviiliKitinị;

6. CrcMting

Q l:  VVhiìt is ih c  CX'mand in  E w n o m ics?  (B asic  S k im m m g )
Q2: t low  m a n y  co o k ie  w ill b tu d o n ts  b u y  a t SIO? (S can n in g )
Q3: H o w  m a n y  m a in  co n cep ts  d o e s  th e  w r ite r  m e n tio n  in  th e  eoxt? List th e m  in  th e ir  
co rrcc i o rd e r?  (B asic S u rv ey in g )
Q4: W h o  arc  th e  b u y e rs  in  Ih c  cu n tex t o f  Ih is  re a d in g ?  (R cfcrena*)
Q5: O b v io u s ly  p rices  ữf fcơ bHJth th e  s u p p ly  a n d  d e m a n d . T ru e  or False? (B asic InfcroncL*) 
Q 1 ' In y o u r  o w n  w cifds. b rie fly  e x p la in  th e  in f lu e n c e  OÍ p riccs  a n  th e  d e m a n d  
(p*iraphrnsing)
Q 2: U se a  th re e  c o lu m n  tab le  10  c o m p a re  th e  m flu en ce  o f p n c c s  on  th e  d e m a n d  a n d  o n  th e  
su p p ly  {C o m p arin g  a n d  C o n tra s tin g )
Q3: S u m m a riz e  th e  tex t ab o v e  w ith in  70 w o rd s  (In ỉc rm e d ia ỉe  S k im m in g  a n d  S u rv e y in g )  
Q4: O n  th e  s a m e  ch a rt, u se  tw o  lin es  to  p re se n t th e  s u p p ly  a n d  th e  d e m a n d  in  th e  tw o  
ỉa b lc s  above. Is thcTt' a n y  in te rsec tio n  b e tw e e n  th e  tw o ?  A n d  whM  d o c s  th is  in te rse c tio n  
re p re se n t for? (In te rm e d ia te  Inference)
Q l:  If y ou  w e re  a  s tu d e n t  in  th e  text, h o w  m a n y  co o k ie  w o u ld  yo u  b u y  ãt $20? W h y ?  D o 
y o u  th in k  it is a  re a so n a b le  p ricc? W hy?
(P o rso n a l)/in g )
Q2: By I he e n d  o f  w irHcr w h e n  th e  d e m a n d  fo r w a rm  c lo th es  d ecreases , a s  â  p ro d u c e r  
w h a t  w o u ld  v o u  đ o  w ith  Ihc price?
(A p p ly in g  in lo  a s im ib r  s itu a tio n ]
Q3: U se  ỉho in fo rm a tio n  ab o v e , a n s w e r  th e  quc&tion b e lo w  
W h a t ari2 th e  p o ss ib le  fu n c tio n s  o f  p ricos in  th e  m ark e t?
(A p p ly  Ỉ0  a n s w e r  <1 q u estio n )
Q l:  A cco rd in g  to  th e  P ilssage, h o w  m a n y  fac to rs  a rc  in f lu e n c o J  by  ỉhc* p riccs?  (A d v a n c e d  

S u rv ey in g )
Q2; VVh^t ủ rc  th e  sim ilarilitfs a n d  d iffc rc n c cs  b e tw e e n  th e s e  íactiVS? (A d v íìn ced  IníerencL*) 
Q 3: } lo w  rifo those  factor> co rrc la ỉed ?
(A d v a n c e d  S k im m in g , S u rv ey in g , a n d  In ference)
Q l:  VVl* h a v e  i\ h y p o th u s is  a& "e q u ilib r iu m  p rice  d t v s  n o t cx isl in  th e  re a lity " , D o y o u  
iigroc o r  i l iw g re c  w iỉh  ịh isỉ U se y o u r  k n o w le d g e  ỉro m  th is  rtM tlinj; p a ssa g e  K) s u p p o r t  
y o u r  idcn.
Q2: F n im  y o u r  conduM on above, w h al shou ld  p n x lu c c rs  d o  10 n iax im i/c  Ihcir Inisincss 
offiocTicy?
Q l:  D esign  ừ q u e s tio n n a iro  lo  su rv e y  thư  d e m a n d  for N o k ia  N 95 a ỉ d iffe re n t p n c e s  a m o n g  
VjL'triiimcsc’ y o u n g s te rs  th is  y ea r, R eporỉ th o  f in d in g s  in  fo rm  o f a tw o -c o lu m n  u b le .
Q2: D osign a q u e s tio n n .1 ire  to  su rv e y  ỉh c  s u p p ly  o f N o k ia  N 95  iit d ííío re n t p r ic e s  by  V iet 
N<ikin C o m p a n y  th is  y ea r. R eport th e  f in d in g s  in  fo rm  o f a  tw o -co lu m n  tab ic .
Q^: W h j t  is th e  e q u ilib r iu m  p rice  fo r N o k ia  N 95 th is  y ea r?__________________________________

(All these qỉ4estiotĩs fíhoi*e ỉtrt for r7/«s/fíi/i(?n only)

1. Steps in U sing Bloom's Taxonomy 
Q uestion ing  in  Reading  Class

a) Introduce to students six levels of 
Bloom's Taxonomy, foojsing primarily on Iho 
thinking skills, kinds of questions deployed for 
each skill. Post a chart of Bloom's Taxonomy in 
class for quick reference.

b) Provide a reading te x t  which is 
followed by quesỉions catogorized u n d e r  Ihc 
nam es of thinking levels in Bloom's 
Taxonomy. Ask students Í0 complete the 
reading wilh a regular referring ỈO the Chart 
in class.

c) Give students another reading text with 
questions not being catcgorizcd. Ask them  to
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label them into correct thinking levels and then 
complete? the reading questions.

ci) Pass another rciiding passage with no 
questions at all. Ask them in six g roups to 
design three questions in accordance with the 
six thinking levels. G«ither the questions and 
ask the whole class to  complete Ihcm.

e) Repeal the steps if neccssary. Be sure to 
encourage students to discuss on a regular basis.

8. Conclusion

The paper has, Ihrough iLs questionnaire 
survey, underscored a large g ap  (high-level 
thinking skills) in question design in reading 
class in the conỉcxt of Vietnam. To counteract 
this problem, the author has propOsSed Bloom's 
Revised Taxonomy {Pohl 116]) an a basis to 
design reading questions and established a 
ready-use set of questions in ticcordance vviửi 
the six levels of cognitive domain in this 
taxonomy. These questions are supposed to be 
a reference list for instructors of English in 
Vietnam. However, thcir effectiveness is still 
subject to be justified by empirical studies. Also 
It is hopt»d that this p*ipcr would ra iv  
instructors' awareness of applying, analyzing, 
evaluating and crcoling skills in their question 
design for reading class.
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Sử dụng thang bậc tư duy của Bloom hiệu chỉnh 
để ửiiết kế câu hỏi đọc hiếu tiếng Anh cho 

trình độ trung câp tại Việt Nam
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N g u y ễ n  C h i  Đ ứ c

Khoa Anh, TriíờnịỊ Đại học Ngoại ngữ, Dại học Quôc gia Hà Nội, 
Đ ườn^ Phạm Vãn Dõng, Cãu Giãi/, Hà N ộ i Việt Nam

Kết quá khảo sát việc thiêt kè'câu hòi đọc hiếu tiếng Anh cho trình độ trung câ'p cùa 100 giáo 
viên Việt N am  đâ đ ư a  ra 3 điếm  chú ý. Một là, việc ỉhiếl k ế  chù yếu nhằm  phát triến kĩ năng đọc 
hiểu, và các yếu tố  ngôn ngữ; chi cỏ 2 giáo viên đ ể  cập đêh  việc phát triến tu  d u y  phê phản. Thứ 
hai, các câu hói đ ư ọ c  đặt ra chủ yếu yéu cầu học viẽn tái hiện và nắm  bắt thông tin (mức độ  thâp 
của tư  duy  theo sự phân  chia của Bo-linn, 2006), mà đ ể  m ột khoàng trống khá lớn đôì với việc áp 
dụng, phân tích, tỗng họp; đảnh  giá và từ đó  sáng tạo ra yêu tổ  mới (mức độ  cao cùa tư  duy, Bo- 
(inn, 2006). Cuôi cùng, hẩu hết các giáo viên này đểu đang  thiếu m ột ca sở hừ u  hiệu cho việc 
thic't ke câu hỏi dọc hiểu tiêhg Anh ỏ trình độ  này. Do đó, ỉác già của bài viẾ't này xin đ ể  xuất một 
cóng cụ hiệu qu á  írong việc thiẽt k ế  câu hỏi nói chung và câu hói đọc hiếu nói riêng. Đó là thang 
bậc Tư duy cúa Bloom đưọc hiệu chinh bởi Pohl (2000). Các tài liệu khoa học đã  chứng minh lính 
hùu  dụng  cùa thang bậc nhy trcn bốn bình diện ]ỏn: ỉiêp nhận và xử lý thòng Mn, kích thích hứng 
thú và động  lực học tập, rèn rủa khả năng sử d ụng  ngòn ngữ và tạo đicu kiện ứng dụn g  thỏng 
tin vào cuộc sông. Tuy nhicn đ ể  đu a  thang bậc này vào thie't ke'cau hòi đọc hiểu tiếng Anh, tác 
giâ đ ả  đi sau  lim  h ieu  bán  Chat cùa tư n g  thang bạc, de  ròi tư  đ ó  tim  ra cảch li giai cụ the’ h o n  cùa 
Bloom (1956) và khái quát hơn của Pohl (2000). Trên co sò lí giải này, tác giả dẵ  xây dựng một bộ 
câu hỏi theo từng  cấp dộ  tư duy. Bền cạnh nhừng câu hỏi vể  tìm ý chính, ý phụ, liên kết ý và suy 
luận (dược chia làm ba cấp độ  cơ bản, trung câ”p và cao cấp) nằm  dải rác ờ 6 thang bậc tư duy, bộ 
cảu hỏi này còn chứa những câu hòi liôn quan đến  lính ứng dụn g  (bậc 3), phân tích (bậc 4); đánh 
giá thòng tín (bậc 5) và sáng tạo (bậc 6). Hi vọng bán cẵu hói này sẽ giúp các giáo viẻn ý thức hơn 
đến các hoạt động tư duy bậc cao trong khi Ihiet kế  câu hỏi đọc hiểu tiếng Anh và đây củng là một tài 
liộu giúp họ đôì chiếu câu hỏi cùa bản thân với các thang bậc của Bloom hiệu chinh.


