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A b s tra c t. "A c tio n  re se a rc h "  is a  re sea rch  ty p o  o f g ro a t p ra c tic a l v a lu e  a n d  h ig h  fre q u e n c y  o f u sa g e  
in  la n g u a g e  te a c h in g . A n  in s ig h tfu l look ín ỉo  th e  n a tu r e  a n d  s e q u e n c e  o f in v e s tig a tio n  in  th is  
a p p ro a c h  is e s se n tia l fo r te a c h e rs  a n d  rc sca rch  w o rk e rs . O n  th e  b a s is  o f  co llected  d a ta  from  
d if fe re n t so u rces , w i th  a  h ig h  level o f conciscnoss a n d  lu c id ity , th is  a r tic le  p ro v id e s  c o h e re n tly  
e x p re s se d  id e a s  coTTiprehensiblc to  re a d e rs  on  th e  fo llo w in g  issues:
W h a t is "A c tio n  rc sc a rc h "?
T h e  p u rp o s e s  o f a c tio n  re se a rc h  
T h e  im p o r ta n c e  o f  a c tio n  re sea rch  
T h e  cffcc ts  o f ac tio n  re se a rc h
D iffe ren ces b e tw e e n  a c tio n  re se a rc h  a n d  fo rm al re se a rc h  
S tep s  fo r c la s s ro o m  a c tio n  re sea rch

1. W hat is ^'Action research"?

Action research is deliberate, soluHon- 
oriented investigation that is collectively or 
personally ownod a n d  conducted. It is 
characterized by spiraling cycles of problem 
identification, systematic data  collection, 
reflection, analysis, da ta-driven  action taken, 
and, finally, problem redefinition. The linking 
of the terms "action” and "research" highlights 
the essential features of this method: trying out 
ideas ừì practice as a means of increasing 
knowledge about and/or ừnproving 
curriculum, teaching, and  learning.

The concept of action research can be 
traced back to the  early w orks of John Dewey 
in the 1920s arid Kurt Lewin in the 1940s. It is
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Stephen Corey and otliers at Teachers College 
of Columbia University who introduced the 
term action research to the cducatìonal 
community in 1949. Corey [I] defined action 
rcsonrrh tho prcx'o<;'; through whirh
practitioners s tudy their own practice to solve 
their personal practical problems.

Very often action research is a 
collaborative activity w here  practitìoners 
w ork  together to help one another design 
and carry ou t investigations in their 
classrooms. According to John Elliott, teacher 
action research is "concerncd wilh the 
everyday  practical problems experienced by 
teachers, rather than the ‘theoretical 
problem s' defined by pure researchers within 
a discipline of knowledge*' (Elliott, cited in 
Nixon, 1987). Research is designed, 
conducted, and  ừnplem ented by the teachers 
themselves to im prove teaching in their ow n
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classrooms, som etim es becoming a staff 
developm ent projoct in which teachers 
establish expertise in curriculum 
developm ent and  reflective leaching.

The prevailing focus of teacher research is 
to  expand the teachers  role as inquirer about 
teaching and learning through systematic 
classroom research. This approach  is 
naturalistic  using participant - observation 
techniques of e thnographic  research. It is 
generally collaborative, and  includes 
characteristics OÍ case s tu d y  m ethodo logy . 

T h e  r e s e a r c h  t e a m  p r o v i d e s  s u p p o r t  

a n d  a  f o r u m  f o r  s h a r i n g  q u e s t i o n s ,  

c o n c e r n s ,  a n d  r e s u l t s .  T e a c h e r s  a d v i s e  

e a c h  o t h e r  a n d  c o m m e n t  o n  t h e  

p r o g r e s s  o f  i n d i v i d u a l  e f f o r t s .  

Participating in collaborative action 
r e s e a r c h  h e l p s  e l i m i n a t e  t h e  i s o l a t i o n  

t h a t  h a s  l o n g  c h a r a c t e r i z e d  t e a c h i n g ,  a s  

it gives asn impetus to professional 
d i a l o g u e  a n d  t h u s ,  c r e a t e s  a  m o r e  

p r o f e s s i o n a l  c u l t u r e  i n  s c h o o ls .

2. What are (he purposes of teacher action 
research?

Teacher Action Research is research 
designed Ỉ0 help a teacher find out w h a t is 
happening  in his or her classroom, and to use 
that information to m ake wise decisions for 
the future. M ethods can be qualitative or 
quantitative, descriptive or experimental.

Action research has been em ployed for 
various purposes: for school-based
curriculum  developm ent, as a professional 
developm ent strategy, in preservice and 
graduate  courses in education, and  in 
system s planning an d  policy development. 
Some scholars advocate  an action research 
approach  for school restructuring. Action

research can be  used as an evaluative tool, 
which can assist in self-evaluation whether 
the "se lf  be an individutil or ùn  institulion.

3. W hy  is teacher research im porU nt?

School restructuring m ovem ent has site- 
bdsed, shared decision-making at its core. 
With the newly dcquired aulcnom y, come up 
new  responsibilities. Teachcrs, local schools, 
and  school districts arc accountable to all 
s takeholders for the policies, programs, and 
practices they im plem ent. It is not enough for 
teachcrs merely to m ake decisions; ihey will 
be called upon  to m ake informed dccisions; 
decisions which arc data  driven. Therefore, it 
is neccssary for tcachers to be much more 
deliberate in docum enting and evaluating 
thcir efforts. Action research is one means to 
that end. u  is very likely the emergence of 
site-based decisionm aking hns precipitated 
the resurgence of action research; the two 
seem to be com plem entary. Action research 
assists practitioners and  other stakeholders in 
identifying the needs, assessing ỉhc 
rlovolnpmi'nt ovahi.iting tho
outcom es of the changcs they define, design, 
and  im plem ent. The sclf-ovalualion aspect of 
action research is congrucni with the 
philosophies conlained in Ihe Total Quality 
Education and O utcom es Based Education 
m ovem ents  currently  being advanced in 
m any educational institutions.

4. W hat are the  effects of action research?

There is a  grow ing am oun t of evidence of 
the positive personal and  professional effects 
that engaging in action research has on ỉhe 
practitioner. Action research provides teachers 
w ith  the  opportun ity  to gain knowledge and 
skill in research m ethods an d  applicatìons
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and also to become m ore conscious of the 
options and  possibilities for change. Teachers 
participating in action research become more 
critical an d  reflective about their own 
practice. Teachers doing action research 
attend m ore  carefully to their methods, ỉheir 
perceptions and understandings, and  thpir 
whole approach to the teaching process,

It is teachers whO; in the end, will change 
the world of the school by understanding  il. 
As teachers engage in action research they 
are increasing their understanding  of the 
schooling process. W hat they are learning 
will have great im pact on w h a t happens in 
classrooms, schools, and districts in the 
future. The fu ture  directions of staff 
developm ent programs; teacher preparation 
curricula, as well as school im provem ent 
initiatives, will be impacted by the  things 
teachers learn th rough  the critical inquiry

and rigorous exam ination of their ow n 
practice and their school program s that 
action research requires.

Teachers' action research questions 
emerge from areas ỉhey consider 
problematic, from discrepancies between 
w hat is intended and w h a t  actually occurs. 
The unique feature of teachers* questions is 
that they em anate solely neither from theory 
nor from practice, but from  critical reflection 
on the intersection of the  two. Teacher 
research will force th e  rc-evaluation of 
current theories and will significantly 
influence w haỉ is know n about teaching, 
learning, and  schooling.

It is often said that teachers often leave a 
m ark  on their students, bu t they seldom  
leave a m ark  on their profession. Through the 
process and products of action research 
tcachers will do  both,

D ifferences b e tw e e n  ac tio n  re sea rch  a n d  fo rm al re sea rch

A sp ec ts F o rm a l R esea rch A c tio n  R esea rch

Traini ng ncud od by resca rchor E X tons i ve

G onls o f  re sea rch  K n o w le d g e  th a t  is c c n e ra liza b le

M ethod  o f id o n tify in c  th e  _ ___ .
’ . R eview  o f p re v io u s  rc sca rcn

p ro b lem  to  b e  s tu d ie d  ^

Procod u rc  for 1 i tera tun.' rc VÌ cw  E X icn.s i VO, u s i  n g  p  r  i m  a  ry  so u  rccs

S am p lin g  a p p ro a c h  R andom  o r  reprcsontiìlivesứm piing

R esearch  d e s ig n

M e a su re m e n t p ro c e d u re s  

D a ta  an a ly sis  

A p p lica tio n  O Í re su lts

R ig o ro u s  c o n ỉro l, lo n g  tim e  fram e

Evaluate tiVC a n d  p re testing  m easures 

Statistical tosts; qualitative techniques 

Em phasis o n  theoreticai significance

O n  o w n  o r  wi t h  c o n s u lta tio n  

K now lccii»c to  a p p ly  to  th e  lo ca l s i tu a tio n

P ro b le m s o r  g o a ls  c u r r e n t ly  faced

M ore  c u rso ry , u s in g  s e c o n d a ry  so u rccs  

S tu d e n ts  o r  c lien ts  wi t h  w h o m  thoy  w o rk  

L o o se r p ro c e d u re s , c h a n g c  d u r in g  s tu d y ; 
q u ick  tim e  fra m e ; c o n tro l th ro u g h
tr ia n g u la tio n

C o n v e n ie n t m e a s u re s  o r  s ta n d a rd iz e d  te s ts

F o cu s o n  p ra c tic a l, n o t s ta tis tica l
sig n ifican ce ; p re s e n t  r a w  d a(a

E m p h a s is  o n  p ra c tic a l s ig n if ic a n c e ___________



206 Vo Dai Quaỉĩg, Trinh Thi Díeu Hang / v w ư  Journal of Science, Foreign Languages 24 (20()8) 2ƠỈ'2Ơ6

5. Steps for classroom action research

t  Decide on a question considered 
meaningful and im portant to you.

•  Read literature on  you r  topic
•  Plan your overall research strategy and 

data collection strategies
•  Collect data  (refine m ethods as needed)
•  Make sense 0 Í the da ta  (qualitative and 

/or quantitative)
•  Reach conclusions about your question. 

What is the practical significance of your 
findings?

•  Take acHon based on your conclusions
•  Share your findings with others 
These steps are not always completed in

this sequence and you m ay loop back 
through some steps several times.
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Nghiên cihi tìm giải pháp: Một cách nhìn tổng quan
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Nghiên cứu tìm giái pháp  (action research) là một loại h ình  nghiên cứu phố  dựng^ có ỷ  nghĩa 
thực tiễn cao trong dạy  tiếng (language teaching). Việc hiểu thâu đáo  bán  chát và quy ỉrinh thực 
hiện các nghiên cừu theo đ ư o n g  hướng nay la hết sức cân ứxìèì trong g iâng dạy  va nghiên cứu. 
Trên khôi liệu từ nhiẽu nguõn khác nhau, với cách trình bày dề hiếuy cô đọng Vâ mạch lạc, bài 
y iễ \ này cung cap  một cái nhìn ỉống quan  vẽ các vấn đế  sau:

T h ế n à o  iâ "Nghiên cứu lìm  giải pháp"
Mục đích của nghién cứu tìm giải pháp  
Tam quan  trọng cúa nghiên cứu tìm giải pháp 
Hiệu quả của nghiên cửu tìm giải pháp
N hững khác biệt giữa nghiên cứu tìm giải pháp và nghiên cứu theo quy Ihửc (formal research) 
Cảc bước tiẽh hành m ột nghiên cứu tìm giải pháp


