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A b s t r a c t  T h is  p a p e r  a im s  to  p ro p o s e  a  p o s s ib le  so lu tio n  to  a  roal'World c u r r ic u lu m  problem of 
h o w  to  fo s te r  le a rn e r  a u to n o m y  m  a n  E n g lish  a c a d c m ic  w r it in g  class a t C o lle g e  0Í F o re ign  
L an g u d g e S 'V ic tn a m  N a tio n a l U n iv e rs ity  w h e re  a  g e n e ra lly  ]ow  lev e l of  le a rn e r  a u to n o m y  is 
p e rc e iv e d . It b e g in s  b y  d e f in in g  re le v a n t te rm s  a n d  re p re s e n tin g  th e  p ro b le m . T h cn cc , Ihc ra tio n a le  
fo r  th e  p ro p o s e d  so lu U o n  a n d  a  p la n  fo r im p lc m e n lin g  it a r e  d is c u s s c d . T h e  fin a l scc tio n  su g g e s ts  a 
p la n  fo r e v a lu a tin g  th u  e ffo c tiv en ess  o f  th e  p ro b ỉc m -so ỉv in g  task .

1. In troduction

The im portance of learner autonom y in 
language learning hâs been w ell established 
in the literature. The p u rp o se  of this paper is 
to p ropose a possible solu tion  to a real-w orld 
cu rricu lum  problem  of how  to foster learner 
au tonom y in an English academ ic w riting 
class at College o f Foreign Languages- 
V ietnam  N ational U niversity w here a 
generally  low level o f learner autonom y is 
perceived. It will begin w ith  definitions of 
relevant terms. Then the  problem  will be 
represented. Next, the rationale for the 
proposed  solution and  a p lan  for 
im plem enting it will be discussed. The final 
section will suggest a plan for evaluating the 
effectiveness of the problem -solving task.

••T el.: 8 4 ^ -7 5 2 3 8 7 2  

E*mai]: b c n g a m ta ^ d h o o .c o m

2. D efín itío n s  o f  term s

It w ould  be helpful to define a theoretical 
fram ew ork for each of the m ajor term s that 
are  going to be used  in this paper. Definitions 
0 Í learner au tonom y have been varied 
(Littlew ood Ị1Ị). H ow ever, the basis of 
autonom y has alw ays t>ei*n the ability to tdke 
responsibility for (or take conlrol/chargc of) 
one 's  ow n learning {Cotỉerall [2]; Dickinson 
(3J; Little [4]; L ittlew ood ịl]; Benson [5Ị; Little 
I6Ị). A ccording to Perry^ N ordby, and 
V andeK am p [7]), the term  seỉf-regulũted is 
used  to describe m eỉâcognitìve, intrinsically 
m otivated, and strategic learners. Zimmerman 
[8] defines self^regulatioii as "self-generated 
ữioughỉs, feelings^ and behaviors that are 
oriented to attairdng goals".

A strong  link has been found between 
learner au tonom y and self-regulation. 
A ccording to W enden [9] "in  the cognitive 
literature on learning an d  instruction^ 
au tonom ous learning is referred to as self
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regulation". The M iỉty  to take rcspoĩĩsíbỉlitỊ//or 
learning often refers to learners' ow nership  of 
m any learning processes traditionally ow ned 
by teachers such as sotting goals; choosing 
learning m ethods, m aterials and  tasks; 
m onitoring and evaluating progress (Ho and 
Crookall [10]; Cotterail [2]; Liltlew ood [1]; 
Benson [5Ị). These strategies have been  used 
in the literature to describe both  autonom ous 
and  self-regulated learners (e.g. W onden [9]; 
Lee (11Ị; Graham , H arris and  Troia (121).

3. T he curriculum  problem

The present author is asked to leach EÍT- 
academic writing to a group of Vietnamese 
second year students majoring in TESOL at a 
university in Hanoi. In response to the 
university's dem and for teaching innovations, 
the teacher has been required to develop a 
writmg curriculum that can foster learner 
autonomy, a weak area in the university's 
traditional writing curriculum. In order to 
define the problem, the teachcr needs to gaUier 
further information about various aspects of 
ỉhe curriculum. The informotion will holp \hp 
teacher m the problem-solving process.

lacks (Crabbe [13]). A ccording to the 
teacher's observation an d  analysis of the 
underg raduate  program , their m ost 
im m ediate needs are to lake u p  w riting 
opportun ities available in th is course and  its 
assessm ent. In year 3 an d  4, they are go ing  to 
take other academ ic courses e.g. teaching 
m ethodology, research m ethods, etc for 
w hich they need to w rite  essays, 
assignm ents, and  reports. A fter graduation, 
the s tuden ts w ill have various needs to w rite 
academ ically and professionally. Som e will 
s tart g raduate  studies w hich have high 
dem ands for acadcm ic wriHng. O thers will 
ge t jobs such as teaching, translating; creative 
w riting and  so  on  of w hich  w riting  is an 
im portan t part. Generally, g reaier autonom y 
is required as Ihey progress th rough  different 
levels of needs.

Besides, ano ther section of the s tu d en t 
questionnaire is aim ed to  find o u t w hat the 
studen ts cxpcct from the  coursc. A diagnostic 
ỉesl is also adm in istered  to collect 
inform ation abou t the .students' proiiciency 
levels and  w riting  ability.

3.3. Current teacher (ììỉd ỉcam cr roỉcs

3.1. The ìcamers

A student quesỉionnaire will be carried 
ou t du ring  the orientation week. A part of it 
will collect inform ation about learners' age, 
language learning experience, educational 
background, beliefs about language learning, 
beliefs about learner autonom y in general 
and self-regulation strategics in particular.

3.2. Leaniers' needs

A need analysis is conducted to iind out 
the students ' target needs, expectations, and

According to the author's  general 
observation, some classrooms of ú\e  English 
D epartm ent are still teacher-centered. Goals 
have been set by the tcachcrs and/or 
curriculum  designers and  students' personal 
goals have not been encouraged and 
considered. The teaching-learning environm ent 
has not been encouraging enough  for them  to 
actively find their ow n m eans to achieve 
learning goals. Therefore, passive s tuden ts 
rely on the teachers in decid ing  w h at and  
how  they should  learn. W hen they leave the 
classroom, m any find it difficult to self- 
regulate their ow n learn ing . A dditionally,
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some teachers hold com plelo au lhority  in 
evaluating learning progress and  outcom e. 
Self-assessment htis not been openly 
discussod and encouraged in the classroom  
and noi used in formal assessm ent. In 
general, the  teachcrs have been holding 
a u th o r i tc i t iv e  ro lo s  in  d e c id i n g  b o th  th e  

m eans and the ends of learning.
However, the discussion of toachcr and 

learner roles above is only the author's 
subjective view based on personal observation. 
Although it is true in m any classrooms, it 
cannot be confirmed as true in all classrooms 
and the class concerned. Therefore, a pari o f Ihc 
student questionnaire gathers more valid 
information about the roles of the previous 
tcachers and  Ihc students so that informed 
decisions are made. This information is also 
collectcd from a teacher quesHonnaire.

3.4. Social context

• O w ners: Both the teacher and  learners 
are ow ners o f the problem . Tho prob lem 
solving will d raw  on  ihc  resources provided 
by both parties.

• Environm cnial constraints: Ihc biggest 
constraint is the  existing trndilionnl 
e n v i r o n m e n t  w h e r e  s o m e  o t h e r  t e a c h e r s  sHlI 

excrcise control over s tu d en ts ' learning-

3.5, V ic matcnals

The m aterial for this coursc is a textbook 
of academ ic w riting  com piled by a g roup  of 
teachers a t the D epnrtm cnt. The m aterial is 
used as a resource rather than  a script. Tho 
teacher is go ing  to ex am in e  it to SCO w hnt 
learning opportun ities  it p rov ides and design 
a curriculum  that can ddd value to the tasks 
prov ided  in the m aterial {Crabbe [14]). 
O pportun ities for lenrning aw areness will be 
paid special attention to.

Given Uiat developing greater learner 
autonomy is the desiriibte change, Chcckland 
and Scholes' (1990); cited in Crabbe [13]) 
C A T W O E  m o d o l  if. a d o p t e d  to  c o U cc t 

information for defining the social conỉcxt of 
the problem.

- Customers: The beneficiaries of the 
change are primarily the learners. Olhcr 
bcncficieries are the university and prospective 
employers.

• Actors: The teacher and studen ts play 
principal roles in bringing about the changc.

• Transiorm ation: The s tuden ts becom e 
m ore au tonom ous learners.

• W eltanschauung: The teacher strongly 
believes that autonom y helps learning and that 
learner training can contribuie to prom oting 
Icamcr autonom y. Iniorm ation about loamer 
beliefs about language leamingr learner 
autonom y and seli*regulation will be collected 
through the questionnaire.

4. A p roposed  so lu tion : SeU -rcgulated 
stra tegy  d ev e lo p m en t (SRSD)

4.1. Rationak

SRSD has been proposed as a possible 
solution to the problem  of how  to fosier 
learner autonom y in the conỉext for two mnin 
reasons. F irs t m any autonom y exports 
suggest it as an  option to approach the 
problem . According to Little [15Ị, studcnLs 
are not autom atically  au tonom ous in the 
formal classroom . The teacher's  job is ỈO 
equ ip  ihem  w ith "appropriaio  tools <ind 
opportun ities to practice using  them " (p.l76). 
O ne of the m ost suggested  w ays in the 
literature has been  learner training (e.g. 
G raham  and H arris [16]; Rees-Millcr Ị17j; 
LilHe [15]; H arris, G raham , M ason, and 
Saddler [18]), of w hich SRSD is one typt?.
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Sccond, according  to G raham  and H arris [16], 
SRSD can foster learners' au tonom y because 
it provides thorn w ith  scaffolding in using 
strategies tha t they could no t previously  do  
w ithou t assistance an d  self-regulation skills 
necessary to use the strategies tactically. 
M ore im portan tly , Ihis is one of the  m ost 
su table so lu tions for the current context 
because the s tuden ts ' lack of self-regulation 
strategies ap p ears  to be  the major cause of 
their low  autonom y. This solution is also 
feasible in the social context of the problem.

4.2. Goals o f SR SD

The m ajor goals of SRSD are helping the 
studen ts to  (1) m aster cognitive and 
motacognitivc strategies in w riting academic 
essays and (2) develop  autonom ous, self
regulated use of the strategies.

4.3. Procedure o f SR SD

To achieve the goals, a 6-stage procedure 
for SRSD is ad ap ted  from  the literature on 
SRSD (e.g. G raham  and H arris fl91; Mason. 
Harris and G raham  |18j; H arris, G raham  and 
Mason [20]; Chalk; H agan-Burke and  Burke 
|21|). Inform ation collcctcd at the earlier 
siage will be analyzed  and taken into account 
when the instruction  is im plem ented. As 
detailed instruction  p lan  is hardly possible 
before the inform ation bccom es available; the 
stages arc briefly explained as follows:

Sta^^e Ĩ: Develop and activate background 
knowledge:

This stage activates and develops the pre
skills and the s tu d en ts ' background 
knowledge ab o u t the topic and task  type 
needed for the  w riting  task. A ttention is paid 
to task know ledge w hich includes 
knowledge ab o u t task purpose, the nature of

the  iask  and  the know ledge an d  strategies 
they need to accom plish the task. A t  this 
stage, tw o self-regulation procedures, goal- 
setting  and  self-m oniloring, are also 
in troduced an d  initiated.

Stage 2: Discuss it:
D epending  on the strategies identified by 

the studen ts at stage I and informaHon about 
the s tuden ts ' current perform ance level, the 
teacher m ay in troduce additional strategies 
to be learnt. The ỉcacher an d  students 
establish the significance of the vvritìng and 
self-regulation strategics. H ow  and w hen 
these strategies can be used for the present 
task  and fu ture  ones and  opportun ities to use 
ihem  in new  tasks are discusscd. The goals of 
learning the strategies are explained and 
s tuden ts ' com m itm ent lo lữarn them is 
obtained.

Síứ^e3: Model it:
The ỉeacher or â peer m odels the task- 

specific strategies and accom panying self
regulation strategies naturally. Types of self- 
instructions e.g. problem -definition, 
planning, self-statements, self-evaluation, 
self-rorrt'cHnn can bo introduo'H . It is 
im portan t that sclf-instruciions be  selectively 
in troduced and  modeled.

4: Memorize it:
This stage is to mako su re  lhat the 

s tuden ts m em orize the strategics involved in 
com posing and self-rcgulating, any 
accom panying m nem onics and self- 
statem ents. Som e students m ay need this 
stage, som e m ay not.

Stage 5: Support it:
As s tu d en ts  actually com pose, the teacher 

scaffolds their use of the instructed strategies 
and can introduce m ore self-regulation 
strategies. The teacher attends to individual 
goals, needs, and  paces th rough  prom pts, 
interaction, an d  guidance. She m ay write
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collaboratively w ith  som e s tu d en ts  if needed. 
T hroughou t th is stage, the  teacher and 
s tu d en ts  continue the plan for an d  initiation 
of generalization and  m ain tenance o f the 
strategies. C overt self-instructions o r  self- 
statem ents are encouraged.

Sta<Ịe 6: i n d e p e n d e n c e  p e r f o r m a n c e :

Students are h igh ly  encouraged  to use 
covert self-instructions because they  are 
m oving on to using  strategies independently . 
The teacher m onitors Iheir in d e p e n d en t use 
of the  strategies already taugh t. S trategy 
generalization and m ain tenance con tinue to 
be planned. The teacher a n d  studen ts 
evaluate  the effectiveness o f s tra teg y  use and 
perform ance collaboratively. R evisions can 
be m ade w here  necessar)\

These are the six recom m ended  stages for 
SRSD. It should  be noted th a t the  stages do 
no t need  to be instructed  in the  p resen ted  
order. Some stages can be sk ipped  if the 
s tu d en ts  are ready, som e can be  com bined. 
A ccording to G raham  a n d  H a rris  [16], SRSD 
should  be in tegrated  into the  regu lar w riting 
curricu lum  instead of rep lacing  it. This way, 
the s tuden ts w ill learn an d  ap p ly  the 
ũ lr â lc g ic s  in  th e  r e a l w r i t in g  ta s k  a n d  tho  

chance that they are  go ing  to m em orize, 
generalize, and  m ain tain  th em  is increased.

A pproach: T he objectives m odel
approach  is followed to evaluate to w hat 
ex tent the pre-set goals o f the task have been 
achieved. A ttem pts are also m ade to 
un d erstan d  how  effectively the task  generally  
w orks for s tu d en ts  a n d  teacher.

- Purposes: The evaluation  is carried out 
for accountability  purpose  (did the task fulfill 
the goals?) and  developm ent purpose  (how 
m ight the  task  be im proved?)

- Focus: The evaluation focuses on  the 
effectiveness of the task-

- Scope: The evaluation is internal, i.e. 
evaluating  the task against the stated  
objectives/goals.

'  Evaluators: The teacher and Ihe s tuden ts 
direcUy involve in evaluating  the task.

- Tim ing; The evaluation will take place 
both d u rin g  and after tho task,

- Type of information: Iníoưnation about 
students' use and sclf-rcgưlatìon of cognitive 
and metacognitíve strategies in writing will be 
collected through the teacher's classroom 
observation and students' writmg portfolios. 
The detailed actìon plan will be discussed 
h o i a w .

5.1. Classroom obserơation

5. A plan for evaluating the effectiveness of 
the proposed solution

This p art p roposes a p lan  for evaluating  
the effectiveness o f the p rob lem  solution. 
C onsidering  solving the cu rren t curricu lum  
problem  as a "task" (a lthough  it is bigger 
than  ihe com m unicative tasks d iscussed  by 
Ellis [22], it shares m ore com m on features 
w ith  m icro-tasks th an  w ith  m acro  p rogram s 
or projects), the a u th o r a d a p ts  the  second 
step  in Ellis's [22] p rocedure  to  p lan  for the 
evaluation. The p lan  is specified  as follow.

A ccording ÌỒ H arris e t al [20], the teacher 
needs to look for evidence in s tuden ts ' 
process an d  product of w riting  to see if they 
are actually  using the strategies in w riting 
and regulating  their strategy  use. The teacher 
also needs to observe changes in the 
s tu d en ts ' behaviors, a ttitudes and beliefs 
about w riting  (Mason et al [23]) w hich can be 
indication of their autonom y developm ent 

W hile observing s tu d en ts ' perform ance, 
the teacher engages them  in the evaluation 
(H arris e l al [18]; H arris el al [20]). They are 
encouraged  to discuss w ith  peers and  teacher
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w hich  part o f Ihe instruction is m ost helpful 
an d  which needs im proving. S tuden ts are 
also invited to self-reflect ir\ pair o r g roups 
d u rin g  o r after each w riting task on  their 
strategy use. Their reflections can give the 
toacher inform ation about changes in iheir 
level of self-regulation or autonom y as â 
resu lt of SRSD.

5.2. W riting portfolios

W riting portfolios have been strongly  
recom m ended for collecting inform ation to 
evaluate the effectiveness of SRSD (M ason et 
al [23]; H arris ct al [20]). Portfolios create a 
good context for students to gcncralừe, 
mainỉain, and expand the instructed strategies. 
T hey  also offer opportjn ities for students to 
enter interaction and collaboration w ith  the 
tcacher and p re rs  and  receive feedback and 
scaffolding for their strategy use. M eanwhile; 
the tcacher can collect inform ation about 
their w riting and  self-regulation strategy use 
on an on-going basis and  prov ide support 
prom ptly. Particularly, the s tuden ts ' self- 
reflections and self-afise^sment, w h irh  are 
im portant com ponents of the portfolios, not 
only help track their use of the instructed  
strategies over tim e inside and ou tside  of 
classroom; bu t interestingly they are also 
m eans to acquire autonom y (Grabe and 
Kaplan [24]; M uller-V erw eyen [25); H irvela 
and Pierson [26]; W eigle [27]).

For the above reasons, the progress 
portfolio (Weigle [27]), w hich contains both 
drafts and final products, is im plem ented. 
Each portfolio includes 4 entries w ritten  in 4 
different genres of academ ic essays. For each 
entry, the s tuden ts arc asked to include at 
least 3 drafts and  the final p roduct that best 
show their developm ent over time. The 
entries can be revised m*class essays or 
independent w orks outside the  class.

M ost im portan tly , ior each entry  the 
s tu d en ts  w rite  a p a rag rap h  reflecting on the 
process tha l they  have  gone th rough  in 
m aking  that en try  and assessing their ow n 
w ork. They are  instructed  to  w rite  abou t their 
streng ths an d  w eaknesses, their problem s 
and how  they  solved them . They are also 
gu ided  to com m ent o n  the helpfulness of the 
strategies. These are helpfu l inform ation for 
eva lua ting  the effectiveness of SRSD, 
H ow ever, as self-assessm ent a n d  reflection 
m ight be difficult for som e s tu d en ts  to write, 
especially in L2, the  tcacher need to provide 
careful tra in ing  in th is area (Coom be and 
Barlow [28]; N unes [29])- A ccording Ỉ0 

N unes, a t an early  stage, self-reflection can 
take the form  of questionnaires.
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Nâng cao tính độc lập tự chủ 
CIO người học kỹ năng viết thông qua việc 

phct triển các chiến lược làm chủ quá trình học

N g u y ễ n  M in h  I lu ệ

Khoa Nịịôn ngữ  và Văn hoá A nh  “ M ỹ, Tnrờng Đọi học NịỊoại nịỊĨr,
Đại h c  Qmổc gia Hà Nội, Dường Phạm Văn Dong, Cău Giếỵ, Hà Nội, Việt Nam

T ính độc lập tự chủ ciiâ ngưòi học có m ột vai trò  hê’t sức quan trọng trong  học lập  nói chung 
và học ngoại ngi nói riêng. T uy nhiên, theo quan  sá t của tác giả thì khả năng này  còn yẻii đôì với 
rất nhiểu sinh vèn năm  ihứ  hai học m ôn viẽ't tiếng Anh tại Khoa N gôn ngử  và Văn hỏa Anh - 
Mỹ, T rường Đậihọc Ngoại ngữ, Đại học Q uốc gia H à Nội. Vì vậy, bài viêt này nhằm  gợi ý m ột 
giải p h á p  nâng  QO tin h  độc  lậ p  tự  chù cùa n h ó m  sin h  v iên  này: p h á t triến  các ch ièh  lư ợ c  làm  chú 
quả trình  học ch) sinh viỏn. Bài viet bắt đầu với việc đ ịnh nghĩa các th u ật ngừ đư ợc dùn g  trong 
bài. Tiếp đỏ, b à i/iế ỉ m iêu tả thực trạng của vấn đ ẽ  thiêu tính độc lập lự  chú cùa  sinh  viên và đưa 
ra m ột kê hoạcl thu Ihập them  thỏng tin có liên quan dêh  vấn đ ế  này. Lý d o  và quy trình áp 
dụn g  giải pháp King cao tính độc lập tự  chù của sinh viên được đ ư a  ra ở  phẫn tiôp theo cùa bài 
viễ\. Cuôì cùng, )hi vict gợi ý m ột kếhoạch  đánh  giá hiộu quả cúa viộc áp dụn g  giải p h áp  này.
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